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The purpose of this study was to determine if pupils at the secondary
level could accurately interpret their teachers' feelings toward them. Further, the
study sought to determine if teachers' perceptions of pupils differed among
themselves when the pupils were grouped according to certain pupils characteristics. A modified version of the Davidson-Lang Index of Favorability (Davidson &
Lang, 1965) was constructed. Tests for reliability (correlation coefficient of .85)
and validity (correlation coefficient of •78) were achieved.
The instrument consisted of 30 bipolar descriptive terms and was
administered to 127 pupils and 30 teachers of an urban secondary school. Pupils in
the study were asked to rate their teachers' feelings toward them using the
M-lndex. Teachers were asked to rate the pupils' classroom behaviors using the
identical M-lndex.

One hundred twenty-seven pupils rated 40 teachers, and 30

teachers rated 87 pupils.

1

2

The .!_-test determined that there were no significant differences in
teachers' perceptions of pupils and pupils' perceptions of teachers' feelings toward
them.

It was, therefore, concluded that secondary pupils could accurately

interpret their teachers' feelings toward them.
The ANOV A F-test determined that there were no significant differences in teachers' perceptions of pupils when the pupils were grouped by race, sex,
number of times taking a course, grade point average, student participation in a
specific academic program, having previously taken a class from the teacher,
six-week average in the course, grade level, and socioeconomic status.

The

number of times a pupil was ref erred for disciplinary action appeared to be
significant at the .05 level of probability. The skewed nature of the distribution
led to a questionable conclusion.
The ANOV A F-test determined that there were no significant differences at the .05 probability level in the pupils' perceptions of teacher's feelings
toward them when the pupils were grouped by race, sex, number of times taking a
course, grade point average, student participation in a specific academic program,
having previously taken a class from the teacher, number of times referred for
disciplinary action, and six-week average in the course. Significant differences in
pupils' perceptions of teachers' feelings were found when pupils were grouped by
grade level and socioeconomic status. Information gained from the study can be
used by school districts for preservice inservice training, which should be designed
to train prospective teachers and teachers to communicate positive perceptions of
their students in an equitable manner.
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Chapter 1
INTRODUCTION

As many as 19% of the children from the lower socioeconomic group
failed to secure minimum basic competency skills before leaving the school system
in many urban cities {Hillson, 1969; Texas Education Agency, 1981). Many of the
children became school drop-outs or push-outs {Riles, 1970), continued the cycle of
poverty which was transmitted from their parents, or became institutional residents after having committed crimes against society {Meyers, 1979).

While in

school, they tended to perform less proficiently than their white or middle-class
peers. Hillson {1969) reported that Puerto Rican youths in a Manhattan community
read two to three years below the average reading level. Scoring 15-20 points less
than whites on I.Q. tests at the national level, a smaller proportion of blacks than
whites passed minimum competency skill tests required of them prior to graduation
from schools in Texas {Texas Education Agency, 1981). Although Hispanics scored
higher than blacks on minimum competency tests, they scored lower than whites
{Ashburn, 1983).
An increased awareness of the steadily increasing rate of low academic
performance among pupils has prompted researchers to focus on interactive
behaviors between pupils and teachers within the classroom.

A specific area of

concern deals with the possible effect which teacher attitudes have on pupil
performance. Research has indicated that teachers' perceptions of pupils affected

1
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the teachers' expectations of pupils, the pupils' perceptions of the teachers'
feelings toward them, the pupils' self-concepts, and ultimately the pupils' performances in the classroom. The nature of the classroom interaction became "selffulfilling" when teachers' behaviors communicated expectations of academic
success or failure and when pupils interpreted behaviors of teachers and performed
in accordance with communicated expectations.

Davidson and Lang (1965)

concluded that the way in which pupils perceived their teachers' feelings toward
them influenced, among other things, the pupils' perceptions of their teachers'
feelings toward them.

Statement of the Problem
This study will answer the following questions:
1.

Is there a significant difference between the perceptions which

teachers have of their pupils and pupils' perceptions of teachers' feelings toward
them?
2.

Do teachers' perceptions of pupils differ significantly when pupils

are grouped by race, sex, number of times taking a course, grade point average,
student participation in a specific academic program, having previously taken a
class from the teacher, number of times referred for disciplinary action, six-week
average in the course, classification, or socioeconomic status?
3.

Do pupils' perceptions of teachers' feelings toward them differ

significantly when the pupils are grouped by race, sex, number of times taking a
course, grade point average, student participation in a specific academic program,
having previously taken a class from the teacher, number of times referred for

3

disciplinary

action,

six-week

average

in

the

course,

classification,

or

socioeconomic status?

Purpose of the Study

A preview of related literature indicated that teachers' perceptions of
pupils affect pupils' attitudes as well as their classroom behavior, including
academic performance and discipline. Teachers' perceptions of pupils were shown
to have an empirical correlation to pupils' perceptions of their teachers' feelings
toward them. The purpose of this study was to determine if pupils can, in fact,
accurately interpret perceptions which their teachers have of them.

This was

accomplished by determining ,f there was a significant difference between
teachers' perceptions of pupils and pupils' perceptions of teachers' feelings toward
them. Further, the study determined (1) if pupils' perceptions of teachers' feelings
toward them differed with respect to such factors as pupils' race, sex, number of
times repeating a course, grade point average, student participation in a specific
academic program, having previously taken a class from teachers, number of times
ref erred for disciplinary action, six-week average in a course, classification, or
socioeconomic status and (2) if teachers' perceptions of pupils differed relative to
the pupils' race, sex, number of times taking a course, grade point average, student
participation in a specific academic program, having previously taken a class from
the teacher, number of times referred for disciplinary action, six-week average in
the course, classification, or socioeconomic status.

4

Significance of the Study

Rogers (1958) compared the interactive behaviors between teachers and
pupils to a "helping relationship," a relationship wherein one of the parties (the
teacher) intended to promote the functioning or improve the coping skills of the
other party (the pupil).

In effect, the ultimate goal of the teacher-pupil

relationship in a given classroom should be to promote the general progress of
pupils. When this goal is not achieved, an evaluation of the classroom processes
becomes necessary. If this study had demonstrated that a significant difference
occurred between the pupils' perceptions of teacher feelings toward them and the
teachers' perceptions of pupils, it would have indicated that (1) pupils did not
accurately interpret the verbal and nonverbal classroom behaviors of their
teachers, and/or (2) teachers' classroom behaviors, verbal or nonverbal, did not
accurately reflect their perception of pupils.

Inservice programs designed to

instruct teachers how to communicate positive perceptions to pupils would be
necessary.

If no significant difference occurred between pupils' perceptions of

teacher feelings toward them and teachers' perceptions of pupils, indication would
have been that teachers accurately communicated their perceptions of pupils and
pupils accurately interpreted their teachers' perceptions of them. School administrators should be able to determine if the perceptions of pupils and teachers toward
each other are positive from this study.

They would then be able to eliminate

teacher /pupil perceptions of each other as a cause of pupil failure.
Adams (1978) and others indicated that teachers tended to perceive
pupils differently according to certain pupil characteristics. If teachers' perceptions of pupils had differed relative to the stated pupil characteristics, the study
would have indicated that teachers do, in fact, perceive pupils differently. Hefele
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(1978) recommended a systematic human relations program designed to modify
teacher attitudes, expectations, and classroom behaviors.

Teacher trainees who

participated in this program showed significant gains in recognizing facilitative and
destructive teaching situations. If the study had demonstrated that teachers in a
predominantly black secondary school did not perceive pupils significantly different
relative to certain pupil characteristics, this would have indicated that research
needs to redress the subject of teacher/pupil perceptions in-depth.
Relative to the hypotheses which determined if pupils' perceptions of
teacher feelings toward them differed among themselves, significant differences
indicated that certain pupil characteristics affect their perceptions of teacher
feelings.

Teachers should be made aware of these differences, so as to modify

classroom behaviors to accommodate such differences, thus promoting the progress
of each pupil or pupil group. If no significant difference had generally occurred
among pupils relative to their perceptions of teachers' feelings toward them, this
would have indicated that previous assumptions did not apply in this study. There
would be a need for research in this area because past research tended to provide
only inferences to support these hypotheses.
The interpersonal relationships which exist between pupils and teachers
are a helping relationship wherein teachers should be able to communicate positive
feelings toward pupils.

Teacher training institutions and school districts will be

able to use this study to validate the need for designing and implementing programs
to instruct preservice and inservice teachers how to communicate positive interactive behaviors within the classroom.

Brooks (197 4) indicated that inservice

training, designed to instruct teachers to increase the frequency of positive
classroom interaction with pupils while decreasing the negative behaviors, was
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successful with prospective teachers and professional teachers who volunteered to
participate in such an inservice program. Because a significant difference existed
between the teachers' perceptions of pupils relative to certain pupil characteristics, this study supported previous research and failed to support other
research.

It analyzed factors which were not previously found to significantly

impact teacher/pupil attitudes. Research studies have dealt primarily with fewer
than three variables;

this research was comprehensive in nature, analyzing 10

possible factors which were believed to impact on teachers and pupil attitudes.
This increased its generalizability.

Furthermore, previous studies utilized whites

and blacks in preschool and elementary grades as primary subjects.

Most were

completed prior to the massive attempt to desegregate pupils and faculty. Current
research describing factors relating to teacher/pupil relationships at the secondary
level was minimal. This study utilized secondary teachers and pupils and examined
environments wherein minority teachers and pupils constituted the majority
population.

Statement of the Hypotheses
The primary purpose of this study was to determine if secondary pupils
could accurately interpret their teachers' feelings toward them. Specific questions
which were raised relative to differences which existed between teachers'
perceptions of pupils when pupils were grouped by certain characteristics and
differences which existed between pupils' perceptions of teachers' feelings toward
them when pupils were grouped by certain characteristics. In view of the questions
raised, the researcher generated the following primary and secondary hypotheses:
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Primary Hypothesis

Ho 1 : There is no significant difference between teachers' perceptions of
pupils and pupils' perceptions of teachers' feelings toward them.

Secondary HyPOtheses

Ho 2: There is no significant difference between the teachers' perceptions of pupils when pupils are groupec! by race.
Ho : There is no significant difference between the teachers' percep3
tions of pupils when pupils are grouped by sex.
Ho : There is no significant difference between the teachers' percep4
tions of pupils when pupils are grouped by the number of times pupils took courses.
Ho : There is no significant difference between the teachers' percep5
tions of pupils when pupils are grouped by grade point average.
Ho 6: There is no significant difference between the teachers' perceptions of pupils when pupils are grouped by the academic program.
Ho 7: There is no significant difference between the teachers' perceptions of pupils when pupils are grouped by whether or not a pupil had previously
taken courses from teachers.
Ho 8 : There is no significant difference between the teachers' perceptions of pupils when pupils are grouped by the number of times the pupil was
referred for disciplinary action.
Ho 9: There is no significant difference between the teachers' perceptions of pupils when pupils are grouped by their six-week average in courses.

8

: There is no significant difference between the teachers' percep10
tions of pupils when pupils are grouped by classification.
Ho

Ho

11

: There is no significant difference between the teachers' percep-

tions of pupils when pupils are grouped by socioeconomic status.
Ho

12

: There is no significant difference between pupils' perceptions of

teachers' feelings toward them when the pupils are grouped by race.
Ho

13

: There is no significant difference between the pupils' perceptions

of teachers' feelings toward them when the pupils are grouped by sex.
Ho

14

: There is no significant difference between the pupils' perceptions

of teachers' feelings toward them when the pupils are grouped by the number of
times taking a course.
Ho 15 : There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by grade point
average.
Ho 16 : There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by academic
program in which the pupil is enrolled.
Ho 1 7: There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by whether or not
the pupil had previously taken a course from teachers.
Ho 18 : There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by the number of
times the pupil was ref erred for disciplinary action.

9

Ho

: There is no significant difference between the pupils' perceptions
19
of teachers' feelings toward them when the pupils are grouped by their six-week
average in courses.
Ho 20: There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by classification.
Ho 21 : There is no significant difference between the pupils' perceptions
of teachers' feelings toward them when the pupils are grouped by socioeconomic
status.

Statistical Procedure

Treatment of data for the primary hypothesis was accomplished by using
the !_-test for two samples. For the subhypotheses, a one-way ANOVA F-test was
used to determine if significant differences existed between (1) teachers' perceptions of pupils when pupils were grouped by pupil characteristics and (2) pupils'
perceptions of teachers' feelings toward them when the pupils were grouped by
pupil characteristics.

A post hoc Scheffe was used to determine which charac-

teristics were significantly different when the one-way ANOV A indicated there
was a significant difference.

The hypotheses were tested at the .05 probability

level.

Asm.amptiom

This study generally assumed that participants answered the survey in a
manner which accurately reflected their attitudes toward each other.

For

example, it was assumed that perceptions expressed by the pupils were their
accurate perceptions of teachers' feelings toward them and not perceptions they
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held of themselves. Because teacher participants were selected as a result of their
pupils participating in the study and not by direct randomization, it was assumed
that teacher' perceptions were representative of the teacher population.

A final

assumption was that the M-lndex of Favorability was an accurate measure of those
perceptions which teachers and pupils had toward each other.

Limitations of the Study
The pupil sample in this study consisted of black, white, and MexicanAmerican pupils who were attending a secondary school in an urban area in
southeast Texas. The teacher sample consisted of those teachers who taught the
pupils during the school's pupil accounting period.
The study made no attempt to determine the extent to which
teachers' perceptions of pupils and pupils' perceptions of teachers' feelings toward
them were affected by any of the teachers' social, academic, or economic
backgrounds and made no assumptions concerning teachers' perceptions affecting
the pupils' self-concepts.

Finally, no reference was made concerning the impact

which course difficulty or instructional methodology may have had on teacher/pupil
perceptions. In fact, the attitudes, from which this study drew conclusions, were
limited to those which have been described on the modified Davidson-Lang Index of
Favorability (Davidson & Lang, 1965).

Definition of Terms
For the purpose of this study, certain terms were used. The terms have
been defined as follows:

11

Classification. Denotes freshman, sophomore, junior, or senior level.
Discipline referral. Documented reports from teachers on any infraction
of school rules, in which pupils were ref erred for disciplinary action.
Grade point average (GPA). Average grade of pupil as determined by the
school's registrar.
Number of times participating in a course. First time taking a course,
second time taking a course, and third time taking a course.
Participation in academic program. Vocational education, special education program, and regular academic program.
Perception of pupils.

Pupils' scores which were derived from the

modified Davidson-Lang Index of Favorability (Davidson & Lang, 1965), referred to
as the M-lndex of Favorability.
Perception of teachers' feelings.

Teachers' scores which were derived

from the modified Davidson-Lang Index of Favorability (Davidson & Lang, 1965),
referred to as the M-lndex of Favorability.
Pupil characteristics.

Such variables as race, sex, number of times

taking a course, grade point average, student participation in a specific academic
program, having previously taken a class from the teacher, number of times
disciplined, six-week average in the course, classification, or socioeconomic status.
Race.

The ethnic group which teachers and students belonged, i.e.,

white, black, Mexican-American.
Sex. Sex of the participants, male or female.
Socioeconomic status.

Low-income participants of the free lunch

program; middle- to high-income nonparticipants in the free lunch program.

12
Organization of the Study

Chapter 1 presented an introduction to this study, which included the
statement of the problem, purpose and significance of the study, hypotheses,
statistical procedure, assumptions, limitations, definitions, and organization of the
study. Chapter 2 provides a review of related literature. Chapter 3 describes the
design and procedure for collecting data, including selecting samples, instrument,
scoring the instrument, testing reliability and validity of the instrument, procedure
and statistical technique for testing hypotheses. Chapter 4 includes an analysis of
the data. Chapter 5 presents the summary, conclusions, and recommendations.

Chapter 2
REVIEW OF RELATED LITERATORE

Several factors contributed to the low academic performance experienced by these pupils. According to Hallahan and Cruickshank (1975), some of the
factors were lack of perceptual abilities, short attention spans, poor memory
ability, and inadequate written or language skills.

Gage (1972) listed improper

nutrition before, during, and after pregnancy and inadequate environments as
causes that contributed to low academic performance.

Jackson (1965), Chan

(1978), and Barnett and Kaiser (1978) indicated that pupils who believed teachers
and significant other adults controlled t~e outcome of learning experiences did
little to change the outcome of an experience. Failure, according to Hallahan and
Cruickshank (1975), may be caused or complicated by one or more factors.
Becker (1952) declared that teachers formulate mental pictures of the
"ideal" pupil, which they then use to evaluate the academic potential of the pupils
in their classes.

Researchers have generally characterized the "ideal" pupil as

white and middle class, or other ethnic groups that possess many of the characteristics of the white, middle-class group. Such variables as race, sex, social class,
dialect, and physical attractiveness appeared to influence teachers' perceptions of
pupils.

Kornblau (1982), in a more recent study, indicated the more ideal

"teachable" pupils were considered pupils with high levels of cognitive skills.
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A study by Adams (1978) indicated the assumption that preschool
teachers possess strong nurturing feelings for young children, less affected by
myths and stereotypes, was inaccurate. Headstart teachers who participated in the
study were influenced by the child's racial membership, sex, and physical features.
The finding that sex of the pupil influenced the teacher's perception was
not supported by Prawat and Jarvis (1980).

The study examined the influence

which sex, academic ability, and achievement had on teacher perceptions. In this
study, elementary school teachers volunteered to rate the pupils in their classes. A
multiple regression technique was used to examine the relationship between
teachers' ratings of pupils and pupil characteristics of sex, I.Q., reading achievement, and classification.

Results showed that pupil ability and achievement had

greater influence on teachers' perceptions than did sex.
Washington (1982), in comparing the characteristics which elementary
school teachers perceived to be positive or negative, indicated that sex and race
were factors in white and black teachers' perceptions of pupils. It was concluded
that black pupils were more negatively perceived than were white pupils by white
and black. Further, girls received more favorable perceptions than did boys.
Demeis and Turner (1978) indicated that race was an influential factor in
teachers' perceptions of pupils but found no evidence which indicated physical
attractiveness influenced teachers' perceptions of pupils.
showed dialect of pupils influenced teachers' perceptions.

However, the study
In 1968, Shuey main-

tained that children who spoke nonstandard English were characterized as slovenly,
nonverbal, inexact, or lazy.
Rist's (1970) observational study, which followed a class of pupils from
kindergarten to the third grade, reported that a pupil's social class affected
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teachers' perceptions of pupils. The study indicated that teachers observed, placed
pupils in certain classified groups, and reacted to pupils according to social class
differences. A kindergarten teacher was observed organizing pupils in an arrangement which suggested a caste system after only eight days into the school year.
Assignment to ability groups appeared to have been determined by verbal interaction with the teacher and promptness in responding to questions using standard
English.

A later analysis of the pupils' background indicated a homogeneous

grouping according to family income, education, and size.
The possibility of I.Q. scores influenced the teachers' perceptions, and
ultimately teachers' expectations were studied by Rosenthal and Jacobson (1968),
Meichenbaum, Bowers, and Ross (1969), and Claiborne (1969). The most celebrated
of the studies was conducted by Rosenthal and Jacobson, "Pygmalion in the
Classroom." A group of San Francisco teachers was given the results of several
minor intelligence tests that had been administered to pupils under the disguise of
the Harvard Intelligence Tests of Inflected Acquisition. Teachers were informed
the test not only assessed the childrens' present I.Q.s but also academic potential
of children of intellectual growth. After randomly selecting 20% of the pupils as
"special pupils" who would experience an intellectual growth, teachers were
informed of the pupils' names.
testing.

They were not informed of a planned follow-up

After the 4th, 8th, and 20th month, the group was tested. The results,

according to Rosenthal and Jacobson, substantiated their assumption that information provided to teachers helped them to formulate high or low expectations of
pupils. Generally, girl bloomers experienced intellectual gains in reasoning, while
boy bloomers gained in verbal ability. Teacher expectancy influences were greater
among younger pupils in lower grades (Kohn, 1973; Rosenthal & Jacobson, 1968).
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An earlier study by Pitt in 1956 (cited in Kohn, 1973) tested the selffulfilling hypothesis.

In this study, the I.Q. scores of fifth~rade boys were

reported to teachers. One group of scores was elevated by 10 points; the others
were reduced by 10 points. At the end of the year, the grades, achievement tests,
and self-ratings of students were compared.

Although no significant gains

appeared among those pupils whose scores had been elevated and no serious
differences existed among children whose scores had heen reduced, differences in
the pupils' self-ratings were apparent.

Specifically, the boys, whose I.Q. scores

were lowered, admitted they felt school work was more difficult, they worked less
than other boys, teachers graded their work harder than other children, and they
enjoyed school less than other children. Although the reported I.Q. scores did not
affect the pupils' academic performances, effects were manifested in the pupils'
self-concept and self-expectations (Kohn, 1973). The importance of self-concept
and self-evaluation will be emphasized later in this study.
Other tests, replicating the self-fulfilling prophecy, were later conducted by Meichenbaum et al. (1969) and Claiborne (1969).

Meichenbaum et al.

(1969) reported that the participants who were designated as late bloomers
improved academic performance on subjective exams but not objective examination. Additionally, the late bloomers began to behave more appropriately in the
class. Meichenbaum et al. believed, however, this behavior may have been due to
the changes in teachers' attitudes while interacting with the subjects.
Claiborne (1969), having expressed skepticism concerning the reliability
of Rosenthal and Jacobson's Pygmalion theory, conducted a similar study in a futile
attempt to replicate the results.

In his study, first grade classes participated.

Twenty percent of each class (four classes) were designated as late bloomers,
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whom the teacher should have expected to experience intellectual growth. After
two months, the subjects were tested but showed no significant gains among the
late bloomers.

Furthermore, there were no changes clearly observed in the

teacher-pupil relationship.

Claiborne's study, which was conducted in a shorter

period than Rosenthal and Jacobson's study (1968), noted that teachers remembered
the names of the late bloomers. Claiborne also noted that the introduction of the
expectancy manipulation procedure came one month into the study and suggested
that further studies of the Pygmalion theory should be conducted before the theory
is accepted as fact.
Many educators hold low academic expectations of the lower socioeconomic and minority groups.

The low academic teacher expectations of these

groups were derived from a number of sources including personal experiences,
prevailing myths, and documented sources.

Recently, however, educational re-

search indicated that low I.Q. may not be the real reason a large percentage of
minority children fail in school.

Low expectations currently held by many

educators and administrators were assumed to be a primary contributing factor.
The hypothesis, generally stated, asserted the low expectations of the lower
socioeconomic and minority pupils activated teacher-pupil behaviors that represented a fulfillment of the expectation prophecy. Rosenthal and Jacobson (1968)
have concluded the manipulation of expectations altereo the outcome of a
prophecy.

This was accomplished by altering information concerning pupils to

teachers.

Teachers modified their initial perceptions and expectations of pupils

and modified their behaviors. Modification of teachers' behaviors was necessary to
facilitate the manipulated prophecy.
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When teachers formulated perceptions of pupils, these perceptions were
manifested behaviorally during classroom interaction with pupils.

Expectations

which teachers have of pupils were communicated verbally, nonverbally, and by
utilizing environmentally-oriented behaviors.

Verbal behaviors included oral or

written information exchanges. Nonverbal behaviors involved use of the body such
as posture and positions, gestures, limb and head movements, and facial expressions
(Altman &. Taylor, 1973).
According to Richey and Richey (1978), body language is a more honest
form of one's beliefs than oral language.

Environmental behaviors included

established distance between people and use of physical objects and areas to
separate people. Verbal communication of low expectation consisted of constant
complaints by the teacher, blaming students for the teacher's obvious bad moods,
cynicism, and verbal abuse to maintain class control.

In comparison, conveying

positive expectations consisted of praise or speaking to students to acknowledge
their presence. Nonverbal displays of negative expectations consisted of frowning,
pushing, or pulling to obtain class control, ignoring students' requests for attention,
and spacing students in such a manner that alienates them from the teacher or
other members of the class (Altman&. Taylor, 1973; Litherland, 1978; Rist, 1970).
Rist's (1970) study observed behaviors in a class of low income children
which exemplified the communication of both negative and positive expectations.
Teachers' behaviors that were observed validated in part, at least, the assumption
that academic expectancies can be manifested in classroom interaction.

One of

the primary observable behaviors was to divide the class into groups, designating
some students as fast learners and others as slow learners, two weeks after the
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class began. In separating the students into groups, the teacher communicated to
the children the prophecy of one group to learn fast and complete more work. The
other group, designated as slower learners, was expected to learn less and perform
less classwork.

On other occasions, class experiences were conducted in such a

manner that only the designated fast learners and some of the second group could
participate.

For example, according to Rist (1970), a classroom experience

involved a family role play situation which students were participants.

The

experience exemplified qualities of a middle class environment in which the pupils
were asked to demonstrate how a family (consisting of a working father, a
housewife, a brother and sister) converse during the evening meal and what each
had done during the day.
Most of the children chosen to participate in the experience came from
the group designated as the fast learners, while the children unable to participate
in such an event were those from the lower socioeconomic group. Pupils from the
lower socioeconomic group could not verbalize middle-class experiences.
During another observation period, the teacher did not verbally communicate with the slow learners for one hour, except to command pupils to sit
down. The teacher devoted the hour to the efforts of the fast learners. The subtle
act of disproportionately assigning time and energy to one group was another
method of communicating teacher expectancy. Nearing the end of the observation
period, the pupils of the slow learners group made fewer attempts to secure
assistance from the teacher, although they did grasp information presented in
class. Evidence of this fact emerged when Rist (1970), during home visits, asked
relevant questions of students which they were able to answer.

Patterns of
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interaction established by the teacher inhibited verbalization of their accumulated
knowledge.
Various research studies, including Rist (1970), suggested that the
academic performance of healthy children is closely related to the child's selfconcept. The children's self-concepts were based on what important people in life
felt about them.

Parents, siblings, teachers, and members of the peer group

formed the basis of a positive or negative self-concept. Davidson and Lang (1965),
for example, indicated there was a definite relationship between the child's
perception of self and academic performance.

Furthermore, according to the

study, there appeared to be a relationship between a favorable perception of the
teachers' feelings and successful academic achievement.

A checklist of trait

names consisting of 30 descriptive terms was given 203 girls and boys, grades 4-6,
in a New York City public school.

The children rated their teachers' feelings

toward them using a number of behavioral characteristics and then rated themselves.

The results concluded that the children's perceptions of their teachers'

feelings toward them correlated significantly with their self-perception. Secondly,
the more positively the child perceived his teachers' feelings, greater was his
chances of academic achievement.
Children who were faced with negative attitudes and low expectations of
teachers, parents, and peer groups lose positive self-esteem.

Of course, the

assumption that some children ever enjoyed positive self-esteem may be an invalid
one. Lowered self-esteem resulted in low self-expectations and was displayed in
the classroom as laziness, boredom, inattentiveness, or lack of communicative
skills.

Psychologists and educators used other terms such as lack of internal

motivation, drive, desire, and inducements.
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Coleman's 1966 study (cited in Mosteller & Moynihan, 1972) declared
that the extent to which a child believed success was possible and within personal
power was important to the child's academic achievement. Admittedly, whites had
stronger convictions that achievement, academic or otherwise, was within their
power. A majority strongly believed in control of destiny, while pupils from lower
socioeconomic groups and minorities did not feel in control. External forces, such
as luck, fate, and significant others (such as parents, teachers, and friends),
determined the outcome of events (Barnett & Kaiser, 1978; Chan, 1978; Jackson,
1965). The child who believed the teacher controlled the outcome of a learning
experience will do little to change an expected outcome.

A child thought to be

lazy may not work to complete an assignment if failure is expected. According to
Jackson (1965), the tendency to perceive success and failure as external responsibilities was more characteristic of those who fail in school rather than succeed and
occurs more frequently among the lower class than among middle-class children.
Underlying this problem were feelings of being mistreated or manipulated by
teachers or other school officials.
The study by Chan (1978) suggested that the concept of internal versus
external placement of responsibility (level of motivation) greatly influences a
child's approach to school-related tasks and interpretation of outcomes. Children
who experienced excessive failure needed to be made aware of their roles in
successful experiences.

However, futile attempts to succeed, when met with

negative attitudes and behaviors of teachers, reinforced their beliefs in external
determinants. Children who experience larger proportions of failure in school were
not considered good prospects for cognitive growth.
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The study by Rist (1970) revealed the actual behavior of children which
was characteristic of those considered to have low motivation.

During an

observation period, children asked to participate in learning experiences were
observed laying their heads on desks, staring into space, and watching other
children in a noncommunicative manner.

There were other occasions during this

period when children within the slow learners group became hostile, calling each
other dummy or dumb-dumb, and using racial threats against each other.

The

hostile behaviors toward each other were not observed at the beginning of the year
but emerged as a result of the social organization and interaction established by
the teacher.
The initial labels assigned the students in the beginning of kindergarten
were reinforced throughout the year.

Such behavior as grouping the students

according to perceived abilities, utilizing middle-class experiences and modes of
communication to exclude children from class participation, disproportionately
assigning time and attention, distribution of control, and other behaviors served to
reduce the possible success experiences a child might enjoy in classroom interaction. Children began to feel left out or alienated, worthless, and dumb. Failure,
expected now by student and teacher, became apparent.
When the children reached the first grade, teachers no longer had to rely
on subjective evaluation of the child's academic potential. Educational deprivation
could be measured objectively.

Records passed from kindergarten to first grade

(and later to second grade) served to validate prior subjective perceptions.

The

children assigned to the slow learners group were again grouped in the same
manner as in the first grade. In the first grade, three children of the slow learners
group failed, having to repeat the first grade.
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Educators hold varying expectations of pupils. Research indicated that
the teachers' perceptions affected classroom behaviors of both teachers and
students. Teachers used race, socioeconomic background, physical features, and
dialect to formulate perceptions of pupils. Having developed their construct of the
"ideal" pupil, those pupils who lacked the characteristics of the middle class, well
educated, white American family were not perceived favorably.

Various studies

concluded:
1.

Black children were perceived less favorably than white children.

2.

The children of lower socioeconomic group were perceived less

favorably than the middle-class children.
3.

Boys were perceived less favorably than girls.

4.

Children who speak nonstandard English were perceived less

favorably than those who speak standard English.
When a teacher had low perceptions of one or more students, the
perception was communicated to the individuals verbally or nonverbally.

Class-

room behaviors observed in a low-income school indicated the varied ways teachers
communicated perceptions of students. Such acts as grouping students according
to learning abilities, ignoring students, and disproportioning time and attention
were some of the behaviors communicating the teachers' feelings to the children.
Children's perceptions of the teacher and other important people's
feelings were important in forming self-concept. A child's concept of himself was
an important factor in self-expectation and behavior in class.

The child who

believed he could not achieve, having met failure on numerous occasions, rarely
displayed internal motivation to complete school-related tasks.

The child was
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often described as lazy, unconcerned, or dumb. The pupils may have suffered from
a lack of internal motivation or low teacher expectation.

Chapter 3
DESIGN OF THE STUDY

Introduction

A preview of related studies indicated that teachers' perceptions of
pupils affect pupils' attitudes toward self and classroom behaviors, including
academic performance and discipline. Teachers' perceptions of pupils were shown
to be related to pupils' perceptions of their teachers' feelings toward them
(Davidson & Lang, 1965).
The purpose of this study was to determine if secondary pupils could
accurately interpret their teachers' feelings.

Further, the study sought to

determine (1) if teachers' feelings toward pupils differed with respect to pupil
characteristics, including race, sex, number of times taking a course, grade point
average, student participation in a specific academic program, having previously
taken a class from the teacher, number of times referred for disciplinary action,
six-week average in the course, classification, or socioeconomic status and (2) if
pupils' perceptions of teachers' feelings toward them differed with respect to pupil
characteristics, including race, sex, number of times taking a course, grade point
average, student participation in a specific academic program, having previously
taken a class from the teacher, number of times referred for disciplinary action,
six-week average in the course, classification, or socioeconomic status.
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This chapter describes the research design, sample, instrument, and
scoring the M-lndex of Favorability. Further, the chapter describes procedures for
testing validity and reliability of the M-Index, and procedures for testing the
hypotheses.

Design

To test the hypotheses, the researcher examined the differences which
existed between teachers' perceptions of pupils and pupils' perceptions of teachers'
feelings toward them. The causal-comparative research method, also known as the
ex post facto design, was used to determine the effect which pupil characteristics
had on teachers' perceptions of pupils (Group 1) and pupils' perceptions of teachers'
feelings toward them (Group 2).
Figure 1 presents a paradigm of the research design relative to teachers'
perceptions of pupils and pupils' perceptions of teachers' feelings toward them.
The independent variables are shown as pupil characteristics, while the dependent
variables are shown as teachers' and pupils' perceptions.
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Sample

Participants in this study were teachers and pupils selected from a
secondary urban school in southeast Texas. The school population ranged between
2,500 and 2,800 pupils during a school year.

School facilities consisted of two

separate campuses: a main campus and a vocational campus.

The professional

staff consisted of the customary line of authority, one principal, four assistant
principals, classification and vocational counselors, and 148 teachers. Thirty-seven
percent of the teachers were male, and 6396 were female. Ninety-five percent of
the teachers were black, while 496 of the teachers were Mexican-American, and 1%
of the teachers was white.
A demographic analysis of the pupil population yielded virtually the same
proportion of ethnic groups.

Ninety-five percent of the pupil population were

black, 4% of the pupil population were Mexican-American and others, and 1% of
the pupil population was white.

Twenty-three percent of the pupil population

participated in the vocational program, 2% of the pupils participated in special
education, and 75% participated in the regular education program.
The pupil sample was randomly selected from 62 accounting classes
(second period). Of this population of 800 students, 347 (20%) of the pupils were
given parent permission forms for their parents and guardians to sign, granting
them permission to participate in the study; 1.57 of the pupils returned the parent
permission forms, and 127 pupils actually participated in the study by attending
test sessions. These pupils were enrolled in 40 pupil accounting classes.
Table 1 gives the distribution of pupils who rated teachers when grouped
by race and sex. Of the 127 pupils, 98 (77 .1 %) were black, 10 (7 .9%) were white,
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and 19 (15.0%) were Mexican-American;

46 (36.2%) were males, and 81 (63.8%)

were females.

Table 1
Race and Sex of Pupils
{Pupils Rating Teachers)
(n = 127)

Category

n

%

98

Race

Black
White
Mexican-American

19

77.1
7.9
15.0

Male
Female

46
81

36.2
63.8

10

Sex

During a special faculty meeting, the 40 teachers of those pupils who
were randomly selected were asked to participate in the study by completing the
pre-survey information and M-lndex of Favorability of pupils listed in their teacher
packets.

Forty teachers accepted packets containing pre-survey information and

instruments. They were informed that their participation was completely voluntary. Table 2 gives the distribution of 30 teachers who participated in the study.
The 30 (75.0%) teacher participants consisted of 20 (66.6%) females and 10 (33.4%)
males;

28 (93.4%) were black, 1 (3.3%) was white, and 1 (3.396) was Mexican-

American.
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Table 2
Race and Sex of Teachers
(n = 30)

n

%

Black
White
Mexican-American

28
1
1

93.4
3.3
3.3

Male
Female

10
20

33.4
66.6

Category
Race

Sex

Table 3 gives the distribution of the 87 pupils rated by teachers when
grouped by race and sex. Sixty-five (7 4. 7%) were black, 6 (6.9%) were white, and
16 (18.4%) were Mexican-American; 35 (40.2%) were male, and 52 (59.8%) were
female.
Table 3
Race and Sex of Pupils
(Teachers Rating Pupils)
(n = 87)

n

%

Black
White
Mexican-American

65
6
16

74.7
6.9
18.4

Male
Female

35
52

40.2
59.8

Category
Race

Sex
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Table 4 gives the distribution of 87 pupils rated by teachers when pupils
were grouped by number of times taking a course, grade point average, student
participation in a specific academic program, having previously taken a class from
the teacher, number of times referred for disciplinary action, six-week average in
the course, classification, or socioeconomic status. Sixty-six (75.9%) of the rated
pupils were taking courses for the first time, 15 (17 .2%) had taken courses twice,
and 6 (6.9%) were in courses three times. Twelve (13.8%) pupils had A averages, 25
(28. 7%) had

!! averages,

28 (32.2%) had C averages, 20 (23.0%) had D averages, and

2 (2.3%) had averages rated as other.

Twenty-nine (33.3%) of the pupils were

enrolled in vocational education, 2 (2.3%) were enrolled in special education, and
56 (64.4%) were enrolled in regular education.

Forty-three (49.4%) of the pupils

had previously taken courses from their teachers, and 44 (50.6%) had not previously
taken courses from their teachers.

Seventy-nine (90.8%) of the pupils had never

been referred for disciplinary action, 7 (8.0%) had been referred once, and 1 (1.2%)
had been ref erred twice. Three (3.4%) of the pupils had A six-weeks' averages, 27
(31.0%) had B six-weeks' averages, 31 (35.6%) had C six-weeks' averages, 18
(20. 7%) had D six-weeks' averages, and 8 (9.2%) had failing or incomplete grades.
Thirty (34.5%) of the pupils were freshmen, 10 (24.2%) were sophomores, 19
(21.8%) were juniors, and 17 (19.5%) were seniors.

Twenty-nine (33.3%) of the

pupils were in the low socioeconomic group, and 58 (66.6%) were in the middle-high
socioeconomic group.
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Table 4
Background Information - Pupils
(Teachers Rating Pupils)
(n = 87)

Category

n

Number of times taking a course
First
Second
Third

66
15
6

75.9
17.2
6.9

12
25
28
20
2

13.8
28.7
32.2
23.0
2.3

Academic program
Vocational
Special
Regular

29
2
56

33.3
2.3
64.4

Previomly-taken courses from the teacher
Yes
No

43
44

49.4
50.6

Number of times referred for disciplinary action
None
Once
Twice

79
7
1

90.8
8.0
1.2

3
27
31
18
8

3.4
31.1
35.6
20.7
9.2

Clasmfication
Freshman
Sophomore
Junior
Senior

30
21
19
17

34.6
24.1
21.8
19.5

Socioeconomic statue;
Low
Middle-high

29
58

33.3
66.6

%

Grade point average
A

B
C
D

Other

6-weeks' average
A

B
C
D
Fail or incomplete
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Table 5 gives the distribution of 127 pupils who rated teachers when they
were grouped by number of times taking a course, grade point average, student
participation in a specific academic program, having previously taken a class from
the teacher, number of times referred for disciplinary action, six-week average in
the course, classification, or socioeconomic status.

Ninety-nine (78.0%) of the

pupils were taking courses for the first time, 21 (16.5%) had taken courses twice,
and 7 (5.596) were in courses three times. Thirteen (10.2%) pupils had A averages,
37 (29.196) had

!! averages,

47 (37 .096) had C averages, 26 (20.5%) had D averages,

and 4 (3.2%) had averages rated as other.

Forty-one (32.396) of the pupils were

enrolled in vocational education, 6 (4. 7%) were enrolled in special education, and
80 (63.096) were enrolled in regular education.

Sixty (47 .2%) of the pupils had

previously taken courses from their teachers, and 67 (52.8%) had not previously
taken courses from their teachers. One hundred eighteen (92.9%) of the pupils had
never been referred for disciplinary action, 7 (5.5%) had been referred once, and 2
(1.696) had been referred three times. Eleven (8. 7%) of the pupils had A six-weeks'
averages, 40 (31.596) had

!!

six-weeks' averages, 42 (33.1 %) had C six-weeks'

averages, 23 (18.1 %) had D six-weeks' averages, and 11 (8.6%) had failing or
incomplete grades.

Forty-nine (38.6%) of the pupils were freshmen, 34 (26.896)

were sophomores, 26 (20.596) were juniors, and 18 (14.1 %) were seniors. Thirtyeight (29.996) of the pupils were in the low socioeconomic group, and 89 (70.1 %)
were in the middle-high socioeconomic group.
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Table 5
Background Information - Pupils
(Pupils Rating Teachers)
(n = 127)
Category

n

Number of times taking a course
First
Second
Third

99
21
7

78.0
16.5
5.5

13
37
47
26
4

10.2
29.1
37.0
20.5
3.2

Academic program
Vocational
Special
Regular

41
6
80

32.3
4.7
63.0

Previously-taken courses from the teacher
Yes
No

60
67

47.2
52.8

118
7
2

92.9
5.5
1.6

11
40
42
23
11

8.7
31.5
33.1
18.1
8.6

Clasmfieation
Freshman
Sophomore
Junior
Senior

49
34
26
18

38.6
26.8
20.5
14.1

Socioeconomic status
Low
Middle-high

38
89

29.9
70.1

Grade point average
A

B
C

D
Other

Number of times referred for disciplinary action
None
Once
Twice

6-weeks' average
A

B
C

D
Fail or incomplete
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Imtrument

To collect demographic data concerning the pupils, the researcher found
it necessary to develop two information forms. The student pre-survey information form (Appendix A) was designed to collect information which pupils could
accurately provide the researcher about themselves.

A pre-survey information

form (Appendix A) was developed to collect information which teachers could
accurately provide about pupils.

Information relative to pupils' socioeconomic

status was obtained from school records. A list of free lunch participants was used
to identify low income pupils.
The hypotheses were tested by using a modified version of the DavidsonLang Index of Favorability (Davidson & Lang, 1965), which was designed to measure
self-perception and perceptions of the feelings of others.

It consisted of 30

commonly used bipolar descriptive terms. The instrument was originally tested for
reliability and validity.

When administering the instrument to 105 junior high

school pupils on two occasions, Davidson and Lang computed a .85 correlation
coefficient significant at the .001 probability level. The instrument was considered
to have logical validity; however, concurrent validity was sought by correlating the
pupils' self-concepts, using the Index instrument with another instrument, a
modified version of the de Groat and Thompson Teacher Approval-Disapproval
Scale (cited in Davidson & Lang, 1965).

A significant correlation of .51 was

achieved at the .01 probability level.
The Davidson-Lang Index of Favorability (Davidson & Lang, 1965) was
further modified after a panel of five secondary school teachers and two classes of
20 pupils reviewed the instrument. Two specific comments were made by teachers
and pupils. Each had difficulty understanding the instructions as written, and some
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terms were not believed to be currently-used common descriptive terms.

After

simplifying instructions, the bipolar terms from Davidson-Lang's Index of Favorability (Davidson & Lang, 1965) became the basis for a possible list of more current
terms. Webster's New World Dictionary (Guralnik, 1980) was used to select two or
three synonymous, common descriptive terms, in addition to the 30 bipolar terms
from the original Index.
Two secondary school classes consisting of 20 pupils, who were characteristically two to three years behind their academic peers, were given the list of
more than 180 terms. While studying a unit on personality, pupils were instructed
to check any of the terms which they would use to describe fellow members of
their class.

A term from the original Davidson-Lang Index of Favorability

(Davidson & Lang, 1965) was replaced only when a synonymous term on the list
received 80% of the pupils' checks.

The modified version of the Davidson-Lang

Index of Favorability (Davidson & Lang, 1965) will be referred to as M-lndex of
Favorability to distinguish the latter instrument from the original instrument.

Scoring the Index

Five steps were provided between the bipolar terms, such as most of the
time, sometime, half the time, sometime, and most of the time. A score of +5 was
assigned any positive term marked most of the time, +4 was assigned any positive
term marked sometime, +3 was assigned terms marked half the time, +2 was
assigned any negative term marked sometime, and +1 was assigned any negative
term marked most of the time.

The score on the M-Index of Favorability was

computed by multiplying the number of bipolar terms (30) by the step which the
participant checked. Theoretically, the highest possible score on the Index was
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150. The scores which were closest to 150 were considered positive, while those
which were closest to 1 were considered negative.

Validity and Reliability of the M-lndex of Favorability

The M-Index of Favorability was assumed to be reliable and valid.
However, a test for reliability was accomplished by administering the instrument
to secondary school teachers who were not included in the study but had similar
racial makeup as those projected in the study on two occasions.

Eight predomi-

nantly black teachers volunteered to participate in a pilot study in their spare
time. Each was given a packet and asked to rate every odd numbered pupil on their
second period rosters one month into the school year and again six weeks later. A
significant correlation coefficient of .85 was achieved by using rank order
correlation.
Concurrent validity was tested by administering Davidson and Lang's
(1965) original Index of Favorability and the M-lndex of Favorability to 10
predominantly black teachers who volunteered to participate in this phase of the
pilot, by rating the odd numbered pupils on their second period rosters in their
spare time.

On the first occasion, the teachers were asked to rate the pupils'

behaviors in class using the M-lndex of Favorability. Six weeks later, the teachers
were asked to rate the same pupils' self-concepts using the original Davidson-Lang
Index of Favorability (Davidson & Lang, 1965). A significant rank order correlation
coefficient of •78 was achieved.

The M-lndex of Favorability was assumed valid

for pupils because of the manner in which the original Index was validated and
because pupils were used to redesign the original Index.
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Procedure

Pupils were instrumental in selecting the terms which made up the
M-lndex.

The instrument used in the study was reviewed and approved by the

Chairperson of the Research Committee.

Permission to conduct the study was

sought from a large secondary school in a southeast metropolitan area of Texas.
The Director of Curriculum was sent a cover letter and background information
which justified the study during the summer prior to the 1984 fall semester.

A

conference with the Director of Curriculum of the school district was held.
Permission to conduct the study using one of the local schools was obtained.
A conference with the secondary school principal, a vice principal, and
Director of Vocational Education was scheduled. The purpose of the study and its
potential use for the school were discussed. Procedures for utilizing the teachers
and pupils were outlined. The study included the teachers and pupils who were
housed in the "main campus building" during the second period. Class rosters were
obtained and duplicated. Twenty-five percent of the pupils in each second-period
class were randomly selected as potential participants of the study.
Permission was sought from the parents for their children to participate
in the study. Information packets were sent to parents, containing a cover letter,
background information, and parent permission forms (Appendix B). Packets were
issued to pupils by the second period teachers to give to their parents. The pupils
were given four days to obtain the permission of their parents to participate in the
study. Four days after issuing the packets to pupils, they were reminded to return
permission forms by the vice principals and teachers.
pupils returned parent permission forms.

One hundred forty-seven
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Three months into the 1984 fall semester, a pre-survey information form
(Appendix A) and the M-lndex of Favorability were administered to 127 pupils. A
list of the teachers whose pupils had participated in the study was compiled. The
list consisted of 40 teachers. As a means of securing as many teachers as possible
whose pupils had participated in the study, 40 teachers were asked to volunteer to
participate in the study. One week after pupils were administered the instrument,
40 teachers agreed to participate in the study. The teachers were informed of the
purpose of the study and the method of selecting both samples in a teacher's
meeting held with the volunteer teachers.

Each teacher was issued a packet

containing a pre-information form, the name of the pupil whom the teacher was to
rate, and the M-lndex of Favorability. Teachers were told to return the packets to
their vice principal one week later.
At the end of the week, 25 teachers had returned the packets. A note
reminding the teachers of the deadline was placed in the teachers' school mail
boxes. Within three days, five more teachers returned the teacher packets to the
vice principal. Thirty (75.0%) teachers rated 87 pupils in the study. At the end of
the week, it became apparent that 10 teachers chose not to participate, leaving 40
pupils who were not rated. Information which teachers could provide on pupils had
to come from school records. The researcher, assisted by the vice principal, lead
counselors, and classification counselors gathered background information contained on the teacher's pre-survey information form on 40 pupils who were not
rated by nonvolunteer teachers.

Information pertaining to the pupils' socio-

economic status was gathered with the assistance of the school lunch clerk. The
clerk identified the pupils in the study who applied and qualified for the federal
free lunch program.

A duplicate of the list was not provided for the researcher.
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Information concerning the background of each pupil was compiled from the
teacher's pre-survey form, the pupil's pre-survey information, and school records.

Statistical Analysis

For Ho , the two-tailed t-test determined if there were a significant
1
difference between the teachers' perceptions of pupils and the pupils' perceptions
of teachers' feelings toward them, as indicated by their X value of the Index of
Favorability.

For subhypotheses Ho

2

through Ho 11 , the one-way analysis of

variance (ANOV A) F-test determined if there were a significant difference in the
teachers perceptions of pupils, when the pupils were grouped by certain pupil
characteristics, such as race, sex, number of times taking a course, grade point
average, student participation in a specific academic program, having previously
taken a class from the teacher, number of times referred for disciplinary action,
six-week average in the course, classification, or socioeconomic status.

For

subhypotheses Ho 12 through Ho 21 , the one-way analysis of variance (ANOV A)
I-test determined if there were a significant difference in the pupils' perceptions
of teachers' feelings toward them, when the pupils were grouped by such pupil
characteristics as race, sex, number of times taking a course, grade point average,
student participation in a specific academic program, having previously taken a
class from the teacher, number of times referred for disciplinary action, six-week
average in the course, classification, or socioeconomic status. A post hoc Scheffe
determined the grade levels which were significantly different in their perceptions
of teachers' feelings toward the pupils.

Chapter 4

RESULTS AND DISCUSSION

Introduction

Many pupils experienced low academic performance while in schools.
Several factors contributed to this problem. A primary factor which has become a
focus of research related to the effect which pupil/teacher perceptions have on
pupil performance. Specifically, pupils interpreted teachers' perceptions of pupils,
which communicated expectations of academic success or failure.

The primary

purpose of this study was to determine if secondary school pupils could accurately
interpret their teachers' feelings toward them.

Further, this study attempted to

determine:
1.

If teachers' perceptions of pupils differed significantly when pupils

were grouped by pupils' characteristics.
2.

If pupils' perceptions of teachers' feelings toward them differed

significantly when pupils were grouped by certain pupil characteristics.
A modified version of the Davidson-Lang Index of Favorability (Davidson
&. Lang, 1965) was administered to 127 pupils and 30 teachers.

Teachers rated

classroom behaviors of 87 pupils.
Chapter 4 restates each hypothesis and explains data in tables.

Data

were analyzed by using the .!_-test for two samples, one-way analysis of variance
(ANOV A) f-test, and post hoc Scheffe procedures. The t-test determined if there
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were a significant difference between teachers' perceptions of pupils and pupils'
perceptions of teachers feelings toward them.

The one-way analysis of variance

(ANOV A) F-tests determined:
1.

If teachers' perceptions of pupils differed significantly when pupils

were grouped by pupil characteristics.
2.

If pupils' perceptions of teachers' feelings toward them differed

significantly when pupils were grouped by pupil characteristics.

Hypotheses
Primary Hypothesis

Ho 1: There

is

no

difference

significant

between

teachers' perceptions of pupils and pupils' perceptions
of teachers' feelings toward them.
Table 6 shows that 127 pupils and 30 teachers participated.
rated the classroom behaviors of 87 pupils.

Teachers

The pupils' perceptions of teachers'

feelings were positive with a mean score of 132.0709 (4.4), a standard deviation of
29.83 (.99), and a standard error of 2.647 (.08). The teachers' perceptions of pupils
were less positive than pupils' perceptions of teachers. Teachers' mean perception
of pupils was 128. 7126 (4.29), the standard deviation was 30.439 (1.01), and the
standard error was 3.263 (.11).

Table 6 shows there were 182.48 degrees of

freedom, a _!-value of .80, and a critical value of _:!:1.658. When the _!-value (.80)
was compared to the critical value, it was found not to be significant at the .05
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probability level. Therefore, the primary hypothesis (Ho 1) was supported. It was
concluded that there was no significant difference between teachers' perceptions
of pupils and pupils' perceptions of teachers' feelings toward them.

Table 6
Test for Significant Difference
Between Teacher and Pupil Perceptions

n

x

(sv)
Pupils' perceptions
of teachers' feelings
toward them

127

S.D.
(sv)

Standard
error value
(sv)

87

Critical
value

132.0709 29.830 2.647
(.99) (.08)
(4.4)
.80

Teachers' perceptions
of pupils (30)

df

182.48 +1.658

128.7126 30.439 3.263
(4.29) (1.01) ( .11)
.05 probability level

Note. On this and succeeding tables, (sv) indicates the scaled value of the mean
score, standard deviation, and standard error.
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Secondary HyPOtheses

Ho : There is no significant difference between the
2
teachers' perceptions of pupils when pupils are grouped
by race.

Table 7 details teachers' perceptions of 87 pupils when pupils were
grouped by race.
Mexican-American.

Six of the 87 pupils were white, 65 were black, and 16 were
Teachers' perceptions of Mexican-Americans were more

positive than other groups. The mean perception score was 136.6875 (4.56), with a
standard deviation of 25.3422 (.84), and a standard error of 6.3356 (.21).

Black

pupils received a mean teacher perception of 127 .3231 (4.24), a standard deviation
of 32.0376 (1.07), and a standard error of 3.9738 (.13).

White pupils received a

mean teacher perception of 122.500 (4.08), a standard deviation of 24.4193 (.81),
and a standard error of 9.9691 (.33).
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Table 7
Mean Scores and Standard Deviations of Teachers'
Perceptions of Pupils when Grouped by Race

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

White

6

122.500
(4.08)

24.4193
(.81)

9.9691
(.33)

Black

65

127.3231
(4.24)

32.0376
(1.07)

3.9738
(.13)

Mexican-American

16

136.6875
(4.56)

25.3422
(.84)

6.3356
(.21)

Total

87

128.7126
(4.29)

30.4386
(1.01)

3.2634
( .11)

Table 8 presents data resulting from a one-way analysis of variance on
teachers' perceptions of pupils when pupils were grouped by race.

As Table 8

indicates, there were 86 degrees of freedom and an F-ratio of •737, with a critical
value of +3.04.

When the F-ratio (. 737) was compared with the critical value

(.:_3.04), it was determined that there was no significant difference at the .05
probability level. Therefore, Ho 2 was supported. It was concluded that there was
no significant difference between the teachers' perceptions of pupils when pupils
were grouped by race.
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Table 8
One-way Analysis of Variance for Teachers' Perceptions
of Pupils when Pupils Were Grouped by Race

Fdf
Between groups

ss

F-

M.S.

ratio

c.v.

prob.

.737

3.04

.4815

2

1374.6554

687.3277

Within groups

84

78305.1534

932.2042

Total

86

79679.8090
.05 probability level

Ho 3: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by sex.

Table 9 shows teachers' perceptions of pupils when they were grouped by
sex. There were 35 males and 52 females. Teachers' perceptions of females were
131.2115 (1.37), with a standard deviation of 29. 7633 (.99) and a standard error of
4.127 (.137).

Teachers' perceptions of males was 125.00 (4.17), with a standard

deviation of 31.4802 (1.05) and a standard error of 5.3211 (.99).
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Table 9
Mean Scores and Standard Deviations of Teachers'
Perceptions of Pupils when Grouped by Sex

n

Male

35

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

125.000
(4.17)

31.4802
(1.05)

5. 3211

(.99)

Female

52

131. 2115
(4.37)

29.7633
(.99)

4.1274
(.137)

Total

87

128.7126
(4.29)

30.4386
(1.01)

3.2634
( .108)

Table 10 presents data related to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by sex.

As Table 10

indicates, there were 86 degrees of freedom, an F-ratio of .87, and a critical value
of :!:3.89. When the F-ratio of .87 was compared with the critical value of :!:3.89, it
was found not to be significant at the .05 probability level. Therefore, Ho

3

was

supported. It was concluded that there was no significant difference between the
teachers' perceptions of pupils when pupils were grouped by sex.
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Table 10
One-way Analysis of Variance for Teachers' Perceptions
of Pupils when Pupils Were Grouped by Sex

Fdf

ss

ratio

c.v.

prob.

.870

3.89

.3536

1

807.1319

807.1320

Within groups

85

78872.6724

927.9138

Total

86

79679.8050

Between groups

F-

M.S.

.05 probability level

Ho 4: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by the number of times pupils took courses.

Table 11 shows teachers' perceptions of 6 pupils who were taking courses
for the third time, 15 pupils who were taking courses for the second time, and 66
pupils who were taking courses for the first time. Teachers' perceptions of pupils
who took courses three times was 130.2576 (4.34), with a standard deviation of
32. 7378 (1.09) and a standard error of 4.097 (.13). Teachers' perceptions of pupils
who took classes twice was 125.2667 (4.18), with a standard deviation of 22.3781
(. 75) and a standard error of 5. 7780 (.19). Teachers' perceptions of pupils who were
in classes the first time was 120.3333 (4.01), with a standard deviation of 21.2006
(. 70) and a standard error of 8.6551 (.29).
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Table 11
Mean Scores and Standard Deviations of Teachers' Perceptions
of Pupils when Grouped by Number of Times Pupils Took Courses

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

1st time

66

130.2576
(4.34)

32.7378
(1.09)

4.0297
(.13)

2nd time

15

125.2667
(4.18)

22.3781
(. 75)

5.7780
(.19)

3rd time

6

120.3333
(4.01)

21.2006
(.70)

8.6551
(.29)

87

128.7126
(4.29)

30.4386
(1.01)

3.2634

Total

( .11)

Table 12 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by number of times pupils
took courses. Table 12 shows that there were 86 degrees of freedom, an K-ratio of
.403, and a critical value of .:!:_3.07. When the F-ratio of .403 was compared with
the critical value of .:!:_3.07, it was found not to be significant at the .05 probability
level.

Therefore, Ho 4 was supported.

It was concluded that there was no

significant difference between the teachers' perceptions of pupils when pupils were
grouped by the number of times they took courses.
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Table 12
One-way Analysis of Variance for Teachers' Perceptions of Pupils
when Pupils Were Grouped by Number of Times Pupils Took Courses

Fdf

ss

M.S.

c.v.

prob.

.403

3.07

.6697

2

756.9194

378.4597

Within groups

84

78922.8897

939.5582

Total

86

79679.8100

Between groups

F-

ratio

.05 probability level

Ho 5: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by grade point average.

Table 13 shows teachers' perceptions of pupils when pupils were grouped
by grade point average. Teachers' perceptions of 12 A-average pupils were 137.50
(4.58), with a standard deviation of 18. 7738 (.63) and a standard error of 5.4195
(.18).

Teachers' perceptions of 25 !!-average pupils were 137 .600 (4.59), with a

standard deviation of 36.4871 (1.22) and a standard error of 7.2963 (.24). Teachers'
perceptions of C-average pupils were 121.5714 (4.04), with a standard deviation of
22.5883 (.25) and a standard error of 4.2698 (.14).

Teachers' perceptions of 20

D-average pupils were 120.40 (4.01), with a standard deviation of 31.6401 (1.05)
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and a standard error of 7 .07 49 (.23).

Teachers' perceptions of pupils with grades

listed as other were 148.00 (4.60), with a standard deviation of 67 .8823 (2.26) and a
standard error of 48.000 (1.33).

Table 13
Mean Scores and Standard Deviations of Teachers' Perceptions
of Pupils when Grouped by Grade Point Average

A

Standard
error
(sv)

n

Mean
(sv)

S.D.
(sv)

12

137.5000
(4.58)

18.7738

(.63)

5.4195
(.18)

B

25

137.6000
( • 459)

36.4817
(1.22)

7.2963
(. 24)

C

28

121.5714
(4.04)

22.5888
(.25)

4.2689
(.14)

D

20

120.4000
(4.01)

31. 6401
(1.05)

7.0749
(. 23)

Other

2

148.0000
(4.60)

67.8823
(2.26)

48.000
( 1. 33)

Total

87

128.7126
(4.29)

30.4386
(1.01)

3.2634
(.005)
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Table 14 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by grade point average.
Table 14 shows that there were 86 degrees of freedom, an F-ratio of 1.807, and a
critical value of :!:2.42.

When the K,-ratio of 1.807 was compared to the critical

value of :!:2.42, it was found not to be significant at the .05 probability level.
Therefore, Ho 5 was supported.

It was concluded that there was no significant

difference between the teachers' perceptions of pupils when pupils were grouped by
grade point average.

Table 14
One-way Analysis of Variance for Teachers' Perceptions of Pupils
when Pupils Were Grouped by Grade Point Average

df

ss

M.S.

Fratio

c.v.

Fprob.

4

6455.1483

1613.7871

1.807

2.42

.1353

Within groups

82

73224.6525

892.9836

Total

86

79679.8060

Between groups

.05 probability level
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Ho : There is no significant difference between the
6
teachers' perceptions of pupils when pupils are grouped
by the academic program.

Table 15 shows teachers' perceptions of pupils when pupils were grouped
by their academic program. Twenty pupils were enrolled in vocational education, 2
were in special education, and 56 were in regular education. Teachers' perceptions
of pupils enrolled in vocational education were 130.4483 (4.35), with a standard
deviation of 27 .0497 (.90) and a standard error of 5.0230 (.16).

Teachers'

perceptions of special education pupils were 82.00 (2. 73), with a standard deviation
of 4.2426 (.14) and a standard error of 3.000 (.1). Teachers' perceptions of pupils in
regular education were 129.4821 (4.31), with a standard deviation of 31.5333 (1.05)
and a standard error of 4.2139 (.14).
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Table 15
Mean Scores and Standard Deviatiom of Teachers' Perceptions
of Pupils when Grouped by Academic Program

Vocational education

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

29

130.4483
(4.35)

27.0497
(.90)

5.0230
(.16)

2

82.0000
(2.73)

4.2426
(.14)

3.0000

Special education

(.1)

Regular education

56

129.4821
( 4. 31)

31.5335
(1.05)

4.2138
(.14)

Total

87

128.71.26
(4.29)

30.4386
(1.01)

3.2634
( .10)

Table 16 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by the academic program
in which the pupils was enrolled.

Table 16 shows there were 86 degrees of

freedom, an I-ratio of 2.505, with a critical value of :3.92. When the I-ratio of
2.505 was compared to the critical value of :3.92, it was found not to be
significant at the .05 probability level.

Therefore, Ho 6 was supported.

It was

concluded that there was no significant difference between the teachers' perceptions of pupils when pupils were grouped by the academic program in which they
were enrolled.
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Table 16
One-way Analysis of Variance for Teachers' Perceptions of
Pupils when Pupils Were Grouped by Academic Program

F-

F-

ss

M.S.

ratio

c.v.

prob.

2

4484.6579

2242.3289

2.505

3.92

.0878

Within groups

84

75195.1553

895.1804

Total

86

79679.8130

df
Between groups

.05 probability level

Ho 7: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by whether or not a pupil had previously taken courses
from teachers.

Table 17 shows 43 pupils had previously taken courses from teachers,
while 44 pupils had not taken classes previously from their teachers.

Teachers'

perceptions of pupils who had taken classes from them were 127.7442 (4.25), with a
standard deviation of 27.4131 (.91) and a standard error of 4.1805 (.14). Teachers'
perceptions of pupils who had not previously taken courses from them were
129.6591 (4.32), with a standard deviation of 33.4239 (1.11) and a standard error of
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Table 17
Mean Scores and Standard Deviations of Teachers' Perceptions of
Pupils when Grouped by Previously Taken Courses from Teachers

n

Mean
{sv)

S.D.
{sv)

Standard
error
{sv)

Yes

43

127.7442
{4.25)

27.4131
(.91)

4.1805
(.14)

No

44

129.6591
{4.32)

33.4239
{1.11)

5.0388
(.17)

128.7126
{4.29)

30.4386
{1.01)

3.2634
(.10)

87

Total

Table 18 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by whether or not a pupil
had previously taken a course from a teacher. Table 18 shows that there were 86
degrees of freedom, an I-ratio of .085, and a critical value of :!:3.04. When the
F-ratio of .085 was compared to the critical value of :!:3.04, it was found not to be
significant at the .05 probability level.

Therefore, Ho 7 was supported.

It was

concluded that there was no significant difference between the teachers' perceptions of pupils when pupils were grouped by whether or not a pupil had previously
taken a course from teachers.
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Table 18
One-way Analysis of Variance for Teachers' Perceptions of
Pupils when Pupils Were Grouped by Previously Taken Courses from Teachers

Fdf

ss

M.S.

1

79.7306

79.7306

Within groups

85

79600. 0718

936.4714

Total

86

79679.8030

Between groups

F-

ratio

c.v.

prob.

.085

3.04

• 7712

.05 probability level

Ho 8: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by the number of times the pupil was referred for
disciplinary action.
Table 19 shows perceptions of pupils when pupils were grouped by
number of times they were referred for disciplinary action.

Seventy-nine pupils

had not been reported for disciplinary action by teachers, 7 pupils had been
reported twice, and 1 pupil had been reported three times. Teachers' perceptions
of pupils who had not been reported for disciplinary action were 132.7468 (4.42),
with a standard deviation of 28.3795 (.94) and a standard error of 3.1929 (.17).
Teachers' perceptions of pupils with two disciplinary referrals were 94.4286 (3.15),
with a standard deviation of 13.8427 (.46) and a standard error of 5.2320 (.17).
Teachers' perceptions of the pupil with three disciplinary referrals were 50.000
(1.66), with no computed standard deviation or standard error.
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Table 19
Mean Scores and Standard Deviations of Teachers' Perceptions of Pupils
when Grouped by Number of Times Referred for Disciplinary Action

0

Mean
(sv)

S.D.
(sv)

79

132.7468
(4.42)

28.3795
(. 94)

3.1929

13.8427
(. 46)

5.2320
(.17)

30.4386
(1.01)

3.2634

1

7

94.4286
(3.15)

2

1

50.000
( 1. 66)

86

128.7126
(4.29)

Total

Standard
error
(sv)

n

( .11)

( .11)

Table 20 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by the number of times
the pupil was reported for disciplinary action.

Table 20 shows there were 84

degrees of freedom, an F-ratio of 10.314, and a critical value of ~3.04. When the
I-ratio of 10.314 was compared to the critical value of ~3.04, it was found to be
significant at the .05 probability level. Therefore, Ho 8 was not supported. It was
concluded that there was a significant difference between the teachers' perceptions of pupils when pupils were grouped by the number of times pupils were
reported for disciplinary action.
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Table 20
On~way Analysis of Variance for Teachers' Perceptions of Pupils
when Pupils Were Grouped by Number of Times Referred for Disciplinary Action

Fss

M.S.

2

15709.1580

7854.5790

Within groups

84

63970.6513

761.5554

Total

86

79679.8100

df
Between groups

ratio

c.v.

10.314*

Fprob.
3.04

*Significant at the .05 probability level

Ho 9: There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by their six-week average in courses.

Table 21 shows teachers' perceptions of pupils when pupils were grouped
by their six-week average. Three pupils had a six-week average of A, 27 had a sixweek average of B, 31 had a six-week average of C, 18 had a six-week average of
D, and 8 were failing or had received an incomplete grade. Teachers' perceptions
of A-average students were 133.00 (4.43), with a standard deviation of 8.5440 (.28)
and a standard error of 4.9329 (.16). Teachers' perceptions of B-average students
were 130.407 4 (4.34), with a standard deviation of 25.1063 (.84) and a standard
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error of 4.200 (.14).

Teachers' perceptions of C-average students were 132.9355

(4.43), with a standard deviation of 23.6628 (. 79) and a standard error of 10.6995
(.42).

Teachers' perceptions of D-average students were 123.500 (4.12), with a

standard deviation of 45.3940 (1.51) and a standard error of 10.6995 (.36).
Teachers' perceptions of pupils with either failing or incomplete averages were
116. 7500 (3.89), with a standard deviation of 35.8519 (1.29) and a standard error of
12.6756 (.42).

Table 21
Mean Scores and Standard Deviations of Teachers' Perceptions
of Pupils when Pupils Were Grouped by Six-Week Average

Mean
(sv)

n

S.D.
(sv)

Standard
error
(sv)

A

3

133.0000
(4.43)

8.5440
(.28)

4.9329
(.16)

B

27

130.4074
(4.34)

25.1063
(.84)

4.8317
(.16)

C

31

132.9355
(4.43)

23.6628
(.79)

4.2500
(.14)

D

18

123.5000
(4.12)

45.3940
(1.51)

10.6995
(.36)

8

116.7500
(3.89)

35.8519
( 1. 20)

12.6756
(. 42)

87

128.7126
(4.29)

30.4386
(1.01)

3.2634

F or incomplete
Total

(.11)

61

Table 22 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by their six-week
averages in courses. Table 22 shows there were 86 degrees of freedom, an I-ratio
of .615, and a critical value of ~2.42. When the I-ratio of .615 was compared to
the critical value of ~2.42, it was found not to be significant at the .05 probability
level.

Therefore, Ho 9 was supported.

It was concluded that there was no

significant difference between the teachers' perceptions of pupils when pupils were
grouped by their six-week averages.

Table 22
One-way Analysis of Variance for Teachers' Perceptions
of Pupils when Pupils Were Grouped by Six-Week Average

F-

F-

ss

M.S.

ratio

c.v.

prob.

4

2319.4180

579.7545

.615

2.42

.6533

Within groups

82

77360.3899

943.4194

Total

86

79679.8080

df
Between groups

.05 probability level
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Ho

10

: There is no significant difference between the

teachers' perceptions of pupils when pupils are grouped
by classification.

Table 23 shows teachers' perceptions of pupils when pupils were grouped
by their classification. There were 30 freshmen, 21 sophomores, 19 juniors, and 17
seniors. Teachers' perceptions of freshmen were 129.4667 (4.32), with a standard
deviation of 37.0310 (1.23) and a standard error of 6. 7609 (.22).

Teachers'

perceptions of sophomores were 135.000 (4.5), with a standard deviation of 36.1690
(1.20) and a standard error of 7.8927 (.26). Teachers' perceptions of juniors were
122.8421 (4.09), with a standard deviation of 17. 7522 (.59) and a standard error of
4.0726 (.14). Teachers' perceptions of seniors were 126.1765 (4.20), with a standard
deviation of 20.1005 (.67) and a standard error of 4.8751 (.14).
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Table 23
Mean Scores and Standard Deviations of Teachers' Perceptions
of Pupils when Pupils Were Grouped by Classification

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

Freshmen

30

129.4667
(4.32)

37.0310
( 1. 23)

6.7609
(.22)

Sophomores

21

135.000
(4.5)

36.1690
( 1. 20)

7.8927
(.26)

Juniors

19

122.8421
(4.09)

17.7522
(.59)

4.0726
(.14)

Seniors

17

126.1765
(4.20)

20 .1005
(.67)

4.8751
(.16)

Total

87

128.7126
(4.29)

30.4386
(1.01)

3.2634
( .11)

Table 24 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by classification. Table
24 shows there were 86 degrees of freedom, an F-ratio of .571, and a critical value
of :!:2.65. When the F-ratio of .571 was compared to the critical value of :!:2.65, it
was found not to be significant at the .05 probability level. Therefore, Ho

10

was

supported. It was concluded that there was no significant difference between the
teachers' perceptions of pupils when pupils were grouped by classification.
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Table 24
One-way Analysis of Variance for Teachers' Perceptions
of Pupils when Pupils Were Grouped by Classification

F-

F-

ss

M.S.

ratio

c.v.

prob.

3

1611.3440

537 .1147

.571

2.65

.6356

Within groups

83

78068.4636

940.5839

Total

86

79679.8080

df
Between groups

.05 probability level

Ho 11 : There is no significant difference between the
teachers' perceptions of pupils when pupils are grouped
by socioeconomic status.

Table 25 shows teachers' perceptions of pupils when pupils were grouped
by socioeconomic status. Teachers' perceptions of 29 pupils in the low socioeconomic group were 134.4138 (4.48), with a standard deviation of 26.0350 (.87) and a
standard error of 4.8346 (.16). Teachers' perceptions of pupils in the middle-high
socioeconomic group were 125.8621 (4.19), with a standard deviation of 32.2509
(1.09) and a standard error of 4.2348 (.14).
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Table 25
Mean Scores and Standard Deviations of Teachers' Perceptions
of Pupils when Pupils Were Grouped by Socioeconomic Status

Low

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

29

134.4138
(4.48)

26.0350
(.87)

4.8346
(.16)

Middle-high

58

125.8621
(4.19)

32.2509
(1.07)

4.2348
(.14)

Total

87

128.7126
(4.29)

30.4396
(1.01)

3.2634
( .11)

Table 26 presents data relative to a one-way analysis of variance for
teachers' perceptions of pupils when pupils were grouped by socioeconomic status.
Table 26 shows there were 86 degrees of freedom, an f-ratio of 1.536, and a
critical value of :!:3.04.

When the F-ratio of 1.536 was compared to the critical

value of :!:3.04, it was found not to be significant at the .05 probability level.
Therefore, Ho 11 was supported.

It was concluded that there was no significant

difference between the teachers' perceptions of pupils when pupils were grouped by
socioeconomic status.
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Table 26
On~way Analysis of Variance for Teachers' Perceptions
of Pupils when Pupils Were Grouped by Socioeconomic Status

F-

F-

df

ss

M.S.

ratio

c.v.

prob.

1

1413.8780

1413.8780

1.536

3.04

.2187

Within groups

85

78265.9299

920.7757

Total

86

79679.8080

Between groups

.05 probability level

Ho 12 : There is no significant difference between
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by race.
Table 27 shows pupils' perceptions of teachers' feelings toward them
when pupils were grouped by race. This group consisted of 10 whites, 98 blacks,
and 19 Mexican-Americans. Each group had positive perceptions of their teachers'
feelings toward them. White pupils' perceptions of teachers' feelings were 123.60
(4.12), with a standard deviation of 18.1610 (.61) and a standard error of 5. 7430
(.19).

Black pupils' perceptions of teachers' feelings were 132.6939 (4.42), with a

standard deviation of 29. 7347 (1.18) and a standard error of 3.0037 (.1). MexicanAmerican pupils' perceptions of teachers' feelings were 133.3158 (4.4), with a
standard deviation of 35.4339 (.99) and a standard error of 3.6470 (.09).
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Table 27
Mean Scores and Standard Deviations of Pupils' Perceptions
of Teachers when Pupils Were Grouped by Race

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

White

10

123.600
(4.12)

18.1610
(.61)

5.7430
(.19)

Black

98

132.6939
(4.42)

29.7347
(.99)

3.0037
( .1)

Mexican-American

19

133.3158
(4.44)

35.4337
(1.18)

8.1291
(.03)

127

132.0709
(4.40)

29.8297
(.99)

2.6470
(.09)

Total

Table 28 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers' feelings toward them when pupils were grouped by
race. Table 28 shows there were 126 degrees of freedom, an I-ratio of .437, and a
critical value of :!:3.04.

When the F-ratio of .437 was compared to the critical

value of :!:3.04, it was found not to be significant at the .05 probability level.
Therefore, Ho 12 was supported.

It was concluded that there was no significant

difference between the pupils' perceptions of teachers' feelings toward them when
pupils were grouped by race.
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Table 28
One-way Analysis of Variance for Pupils' Perceptions
of Teachers when Pupils Were Grouped by Race

M.S.

Fratio

c.v.

Fprob.

785.0595

392.5298

.437

3.04

.6468

897.8332

df
Between groups

2

ss

Within groups

124

111331. 3197

Total

126

112116. 3800
.05 probability level

Ho 13 : There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by sex.

Table 29 shows pupils' perceptions of teachers' feelings toward them
when they were goruped by sex.

Forty-six males and 81 females participated.

Males' perceptions of teachers' feelings were 127 .6957 (4.37), with a standard
deviation of 19.3814 (.65) and a standard error of 3.8053 (.13).

Females'

perceptions of teachers' feelings were 134.5556 (4.49), with a standard deviation of
34.2446 (1.19) and a standard error of 3.8053 (.13).
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Table 29
Mean Scores and Standard Deviations of Pupils' Perceptions
of Teachers when Pupils Were Grouped by Sex

n

Mean
(sv)

S.D.

(sv)

Standard
error
(sv)

Male

46

127.6957
(4.26)

19.3814
(.65)

2.8576
(.1)

Female

81

134.5556
(4.49)

34.2476
(1.19)

3.8053
(.13)

127

132.0709
(4.4)

29.8297
(.99)

2.6470
(. 09)

Total

Table 30 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
sex. Table 30 shows there were 126 degrees of freedom, an I-ratio of 1.558, and a
critical value of :!:_3.05.

When the !:_-ratio of 1.558 was compared to the critical

value of :!:_3.05, it was found not to be significant at the .05 probability level.
Therefore, Ho 13 was supported.

It was concluded that there was no significant

difference between the pupils' perceptions of teachers' feelings toward them when
pupils were grouped by sex.
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Table 30
One-way Analysis of Variance for Pupils' Perceptions
of Teachers when Pupils Were Grouped by Sex

Fdf
1

Between groups

F-

M.S.

ratio

c.v.

prob.

1380.6284

1380.6289

1.558

3.05

.2147

885.8859

ss

Within groups

125

110735.7373

Total

126

112116. 3700
.05 probability level

Ho

14

: There is no significant difference between the

pupils' perceptions of teachers' feelings toward them
when the pupils are ~ouped by the number of times
taking a course.
Table 31 shows pupils' perceptions of teachers' feelings toward them
when pupils were grouped by number of times they took courses. Of 127 pupils who
participated, 99 were taking courses for the first time, 21 were taking courses for
the second time, and 7 were taking courses for the third time. Pupils in classes for
the first time had perceptions of 134.4343 (4.48), with a standard deviation of
32.3203 (1.08) and a standard error of 3.2483 (.11). Pupils in classes a second time
had perceptions of 126.6667 (4.23), with a standard deviation of 16.5237 (.55) and a
standard error of 3.6058 (.12). Pupils in classes for the third time had perceptions
of 114.8571 (3.83), with a standard deviation of 13.1963 (.44) and a standard error
of 4.9877 (.17).
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Table 31
Mean Scores and Standard Deviations of Pupils' Perceptions of
Teachers when Pupils Were Grouped by Number of Times Taking a Course

n

S.D.
(sv)

Mean
(sv)

99

1st time

Standard
error
(sv)

32.3202
(1.08)

3.2483

(4.48)

134.4343

( .11)

2nd time

21

126.6667
(4.22)

16.5237
(.55)

3.6058
(.12)

3rd time

7

114. 8571
(3.83)

13.1963
( .44)

4.9877
(.17)

127

132.0709
(4.4)

29.8297

2.6470
(.09)

Total

(.99)

Table 32 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
number of times they took courses.

Table 32 shows there were 126 degrees of

freedom, an f-ratio of 1.845, and a critical value of :!:_3.05. When the F-ratio of
1.845 was compared to the critical value of :!:_3.05, it was found not to be
significant at the .05 probability level.

Therefore, Ho

14

was supported. It was

concluded that there was no significant difference between the pupils' perceptions
of teachers' feelings toward them when pupils were grouped by number of times
they took courses.
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Table 32
On~way Analysis of Variance for Pupils' Perceptions of Teachers
when Pupils Were Grouped by Number of Times Taking a Course

Fdf
Between groups

2

F-

M.S.

ratio

c.v.

prob.

3240.5230

1620.2615

1.845

3.05

.1623

878.0310

ss

Within groups

124

108875.8462

Total

126

112116. 3700
.05 probability level

Ho 15 : There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by grade point average.
Table 33 shows pupils' perceptions of teachers' feelings toward pupils
when they were grouped by grade point average. There were 13 A-average pupils,
37 !!-average pupils, 47 C-average pupils, 26 D-average pupils, and 4 others.
Pupils' perceptions of teachers' feelings with A-averages were 134.4615 (4.4), with
a standard deviation of 6.8631 (.23) and a standard error of 1.9035 (.06).

Pupils'

perceptions of teachers' feelings with !!-averages were 136.9189 (4.56), with a
standard deviation of 33. 7148 (4.56), with a standard deviation of 33. 7148 (1.13) and
a standard error of 5.5427 (.18).

Pupils' perceptions of teachers' feelings with
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C-averages were 127 .8298 (4.26), with a standard deviation of 26.029 (.87) and a
standard error of 3.8017 (.13).

Pupils' perceptions of teachers' feelings with

D-averages were 129.2692 (4.31), with a standard deviation of 33.9229 arid a
standard error of 6.6528 (.22). Other pupils' perceptions were 147 .000 (4.92), with a
standard deviation of 50.5602 and a standard error of 25.2801 (.84).

Table 33
Mean Scores and Standard Deviations of Pupils' Perceptions of
Teachers when Pupils Were Grouped by Grade Point Average

Mean
(sv)

n

S.D.
(sv)

Standard
error
(sv)

A

13

134.4615
(4.48)

6.8631
(.23)

1.9035
(.06)

B

37

136.9189
(4.56)

33.7148
(1.13)

5.5427
(.18)

C

47

127.8298
(4.26)

26.0629
(.87)

3.8017
(.13)

D

26

129.2692
(4.31)

33.9229
(1.13)

6.6528
(.22)

Other

4

147.5000
(4.92)

50.5602
( 1. 69)

25.2801
(.84)

Total

127

132.0709
(4.4)

29.8279
(.99)

2.6470
(.09)
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Table 34 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
grade point average.

Table 34 shows there were 126 degrees of freedom, an

F-ratio of .823, and a critical value of +2.39.

When the F-ratio of .823 was

compared to the critical value of :!:2.39, it was found not to be significant at the
.05 probability level. Therefore, Ho

15

was supported. It was concluded that there

was no significant difference between the pupils' perceptions of teachers' feelings
toward them when pupils were grouped by grade point average.

Table 34
One-way Analysis of Variance for Pupils' Perceptions of Teachers
when Pupils Were Grouped by Grade Point Average

df
Between groups

4

M.S.

Fratio

c.v.

Fprob.

2945.6249

736.4062

.823

2.39

.5130

894.8421

ss

Within groups

J.22

109170.7422

Total

126

112116. 3700
.05 probability level
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Ho 16: There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by academic program in
which the pupil is enrolled.

Table 35 shows pupils' perceptions of teachers' feelings when pupils were
grouped by academic program.

Forty-one vocational education pupils, 6 special

education pupils, and 80 regular education pupils participated. Vocational education pupils' perceptions of teachers' feelings were 128. 7805 (4.29), with a standard
deviation of 20.9994 (. 77) and a standard error of 3.2796 (.11). Special education
pupils' perceptions of teachers' feelings were 133.500 (4.5), with a standard
deviation of 30. 7945 (1.02) and a standard error of 12.5718 (.42). Regular education
pupils' perceptions of teachers' feelings were 133.65 (4.46), with a standard
deviation of 33.5797 (1.12) and a standard error of 3. 7543 (.13).
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Table 35
Mean Scores and Standard Deviations of Pupils' Perceptions of
Teachers when Pupils Were Grouped by Academic Program

Vocational education

Mean
(sv)

S.D.
(sv)

41

128.7805
(4.29)

20.9994
(.7)

3.2796

6

133.5000
(4.45)

30.7945
(1.02)

12. 5718
(.42)

80

133.6500
(4.46)

33.5797
(1.12)

3.7543
(.13)

127

132.0709
(4.4)

29.8297
(.99)

2.6470
(. 09)

Special education
Regular education
Total

Standard
error
(sv)

n

( .11)

Table 36 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
academic program in which the pupil was enrolled. Table 36 shows there were 126
degrees of freedom, an F-ratio of .365, and a critical value of +3.04. When the

-

-

I-ratio of .365 was compared to the critical value of _::,3.04, it was found not to be
significant at the .05 probability level.

Therefore, Ho

16

was supported. It was

concluded that there was no significant difference between the pupils' perceptions
of teachers' feelings toward them when pupils were grouped by academic program
in which the pupil was enrolled.
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Table 36
One-way Analysis of Variance for Pupils' Perceptions of Teachers
when Pupils Were Grouped by Academic Program

Fdf
Between groups

2

F-

M.~.

ratio

c.v.

prob.

655.6384

327.8192

.365

3.04

.6951

898.8768

ss

Within groups

124

11140.7249

Total

126

112116. 3600
.05 probability level

Ho 17: There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by whether or not the pupil
had previously taken a course from teachers.
Table 37 shows pupils' perceptions of teachers' feelings toward pupils
when they were grouped by whether or not they previously took courses from the
teachers. Sixty pupils had previously taken courses from the teachers, and 67 had
not taken courses from the teachers. Pupils who had previously taken courses from
teachers had perceptions of teachers' feelings of 129. 700 (4.32), with a standard
deviation of 26.9898 (.9) and a standard error of 3.4844 (.11). Pupils who had not
previously taken courses from teachers had perceptions of teachers' feelings of
134.1940 (4.417), with a standard deviation of 32.2158 (1.08) and a standard error of
.938 (.13).
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Table 37

Mean Scores and Standard Deviations of Pupils' Perceptions of
Teachers when Pupils Were Grouped by Previously Taken Courses from Teachers

Yes
No
Total

Standard
error
(sv)

n

Mean
(sv)

S.D.
(sv)

60

129.7000
(4.32)

26.9898
(. 9)

3.4844

67

134.1940
(4.47)

32.2158
(1.07)

3.9358
(.13)

127

132.0709
(4.4)

29.8297
(.99)

2.6470
(.09)

(.11)

Table 38 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
whether or not the pupil had previously taken courses from the teacher. Table 36
shows there were 126 degrees of freedom, an F-ratio of .717, and a critical value
of :!:3.89. When the F-ratio of •717 was compared to the critical value of :!:3.89, it
was found not to be significant at the .05 probability level. Therefore, Ho 17 was
supported. It was concluded that there was no significant difference between the
pupils' perceptions of teachers' feelings toward them when pupils were grouped by
whether or not the pupil had previously taken courses from the teacher.
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Table 38
One-way Analysis of Variance for Pupils' Perceptions of Teachers
when Pupils Were Grouped by Previously Taken Courses from Teachers

Fdf
Between groups

1

F-

M.S.

ratio

c.v.

prob.

639.3073

639.3073

• 717

3.89

.3988

891.8166

ss

Within groups

125

111477.0786

Total

126

112116.3900
.05 probability level

Ho 18 : There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by the number of times the
pupil was referred for disciplinary action.
Table 39 shows pupils' perceptions of teachers' feelings toward pupils
when pupils were grouped by number of times they were referred for disciplinary
action. One hundred eighteen pupils had not been referred for disciplinary action,
7 had been referred once, and 2 had been referred two times. Pupils' perceptions

who had not been referred for disciplinary action were 133.000 (4.43), with a
standard deviation of 30.4637 (1.02) and a standard error of 2.8044 (.09). Pupils'
perceptions who had been ref erred for disciplinary action one time were 117 .4287
(3.91), with a standard deviation of 15.4257 (.51) and a standard error of 5.8304
(.19). Pupils' perceptions who had been referred for disciplinary action two times

were 128.500 (4.28), with a standard deviation of 21..9203 (. 73) and a standard error
of 15.5000 (.52).
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Table 39
Mean Scores and Standard Deviations of Pupils'
Perceptions of Teachers when Pupils Were Grouped by
Number of Times Referred for Disciplinary Action

Mean
(sv)

n

S.D.
(sv)

Standard
error
(sv)

0

118

133.000
(4.43)

30.4637
(1.02)

2.8044
(. 09)

1

7

117.4286
(3.91)

15.4257
(.51)

5.8304
(.19)

2

2

128.500
(4.28)

21.9203
(. 73)

15.500
(.52)

132.0709
(4.40)

29.8297
(. 99)

2.6470
(.09)

Total

127

Table 40 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
number of times they were referred for disciplinary action. Table 40 shows there
were 126 degrees of freedom, an F-ratio of .914, and a critical value of _:!:,3.04.
When the I-ratio of •717 was compared to the critical value of _:!:,3.04, it was found
not to

oe significant

at the .05 probability level. Therefore, Ho

18

was supported.

It was concluded that there was no significant difference between the pupils'
perceptions of teachers' feelings toward them when pupils were grouped by number
of times they were referred for disciplinary action.
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Table 40
One-way Analysis of Variance for Pupils'
Perceptions of Teachers when Pupils Were Grouped by

Number of Times Referred for Disciplinary Action

ss

df

M.S.

Fratio

c.v.

Fprob.

.914

3.04

0.4037

2

1628.1567

814.0784

Within groups

124

110488.2172

891.0340

Total

126

112116. 3700

Between groups

.05 probability level

Ho 19: There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by their six-week average
in courses.
Table 41 shows pupils' perceptions of teachers' feelings toward them
when pupils were grouped by their six-week average.
averages, 40 had

~

In this group, 6 had A

averages, 42 had C averages, 23 had D averages, and 11 had

failing or incomplete averages.

For the pupils with A six-week averages, their

perceptions of teachers' feelings were 141.0909 (4. 7), with a standard deviation of
6.0902 (.21) and a standard error of 1.8363 (.62).

For pupils with ~ six-week

averages, their perceptions of teachers' feelings were 129.50 (4.25), with a standard
deviation of 14.0749 (.47) and a standard error of 2.2254 (.07). For pupils with C
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six-week averages, their perceptions of teachers' feelings were 137.1190 (4.57),
with a standard deviation of 42.1688 (1.40) and a standard error of 6.5088 (.21).
For pupils with D six-week averages, their perceptions of teachers' feelings were
125.4545 (4.17), with a standard deviation of 30.0650 (1.00) and a standard error of
6.2690 (2.08). For pupils with failing or incomplete averages, their perceptions of
teachers' feelings were 127.4545 (4.24), with a standard deviation of 27. 7177 (.92)
and a standard error of 8.3572 (.28).

Table 41
Mean Scores and Standard Deviations of Pupils' Perceptions of Teachers
when Pupils Were Grouped by Six-Week Averages in Courses

S.D.
(sv)

Standard
error
(sv)

n

Mean
(sv)

A

11

141.0909
(4.7)

6.0902
(.20)

1.8363
(. 62)

B

40

129.5000
(4.25)

14.0749
(.47)

2.2254
(.07)

C

42

137 .1190
(.4.57)

42.1688
(1.40)

6.5088
(. 21)

D

23

125.2174
(4.17)

30.0650
(1.00)

6.2690
(2.08)

Other

11

127.4545
(4.24)

27. 7177
(.92)

8.3572
(.28)

Total

127

132.0709
(4.4)

29.8297
(.99)

2.6470
(. 09)
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Table 42 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
their six-week averages. Table 42 shows there were 126 degrees of freedom, an
F-ratio of .996, and a critical value of :!:3.39.

When the F-ratio of .996 was

compared to the critical value of :!:3.39, it was found not to be significant at the
.05 probability level. Therefore, Ho 19 was supported. It was concluded that there
was no significant difference between the pupils' perceptions of teachers' feelings
toward them when pupils were grouped by their six-week averages.

Table 42
One-way Analysis of Variance for Pupils' Perceptions of Teachers
when Pupils Were Grouped by Six-Week Averages in Courses

df
Between groups

ss

M.S.

Fratio

c.v.

Fprob.

.996

3.39

.4127

4

3544.4139

886.1035

Within groups

122

108571.9547

889.9341

Total

126

112116. 3700
.05 probability level
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Ho

20

: There is no significant difference between the

pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by classification.

Table 43 shows pupils' perceptions of teachers' feelings toward pupils
when they were grouped by classification.

There were 49 freshmen, 34

sophomores, 26 juniors, and 18 seniors. Freshman pupils' perceptions of teachers'
feelings were 134.4898 (4.48), with a standard deviation of 33.9927 (1.13) and a
standard error of 4.8561 (.16). Sophomore pupils' perceptions of teachers' feelings
were 141.4118 (4. 75), with a standard deviation of 34.6009 (1.15) and a standard
error of 5.9340 (.19). Junior pupils' perceptions of teachers' feelings were 121.2308
(4.04), with a standard deviation of 13. 7210 and a standard error of 2.6909 (.09).
Senior pupils' perceptions of teachers' feelings were 123.50 (4.12) with a standard
deviation of 16.8147 (.56) and a standard error of 3.9633 (.19).
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Table 43
Mean Scores and Standard Deviations of Pupils' Perceptions
of Teachers when Pupils Were Grouped by Classification

n

Mean
(sv)

S.D.
(sv)

Standard
error
(sv)

Freshmen

49

134.4898
(4.48)

33.9927
(1.13)

4.8561
(.16)

Sophomores

34

141. 4118
(4.75)

34.6009
( 1.15)

5.9340
(.19)

Juniors

26

121.2308
(4.04)

13.7210
(. 46)

2.6909
(. 09)

Seniors

18

123.5000
(4.12)

16.8147
(.56)

3.9633
(.13)

127

132.0709
(4.40)

29.8297
(. 99)

2.6470
(.09)

Total

Table 44 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
classification. Table 44 shows there were l'l6 degrees of freedom, an F-ratio of
2.994, and a critical value of .:!:_2.62. When the I-ratio of 2.994 was compared to
the critical value of .:!:_2.62, it was found to be significant at the .05 probability
level.

Therefore, Ho 20 was not supported.

It was concluded that there was a

significant difference between the pupils' perceptions of teachers' feelings toward
them when pupils were grouped by classification.
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Table 44
One-way Analysis of Variance for Pupils' Perceptions
of Teachers when Pupils Were Grouped by Classification

Fdf

ss

M.S.

3

7630.7707

2543.5902

Within groups

123

104485.5858

849.4764

Total

126

112116. 3700

Between groups

FC.V.

prob.

2.994* 2.62

.0335

ratio

*Significant at the .05 probability level

Ho 21 : There is no significant difference between the
pupils' perceptions of teachers' feelings toward them
when the pupils are grouped by socioeconomic status.

Table 45 shows pupils' perceptions of teachers' feelings toward pupils
when pupils were grouped by socioeconomic status. Thirty-eight pupils were in the
lower socioeconomic group, and 89 were in the middle-high socioeconomic group.
Perceptions of the lower socioeconomic group were 141.5789 (4. 72), with a
standard deviation of 34.5165 (1.15) and a standard error of 5.5955 (.18). Perceptions of the middle-high socioeconomic group were 128.0112 (4.27), with a standard
deviation of 26. 7847 (.89) and a standard error of 2.8392 (.09).
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Table 45
Mean Scores and Standard Deviations of Pupils' Perceptions
of Teachers when Pupils Were Grouped by Socioeconomic Status

Standard
error
(sv)

n

Mean
(sv)

S.D.
(sv)

Low

38

141.5789
(4.72)

34.5165
( 1.15)

5.5993
(.18)

Middle-high

89

128.0112
(4.27)

26.7847
(.89)

2.8392
(.09)

127

132.0709
(4.40)

29.8297

2.6470

Total

(.99)

(. 09)

Table 46 presents data relative to a one-way analysis of variance for
pupils' perceptions of teachers feelings toward them when pupils were grouped by
socioeconomic status.

-F-ratio

Table 46 shows there were 126 degrees of freedom, an

of 5. 715 and a critical value of +3.04.

-

When the F-ratio of 5. 715 was

compared to the critical value of :!:_3.04, it was found to be significant at the .05
probability level. Therefore, Ho 20 was not supported. It was concluded that there
was a significant difference between the pupils' perceptions of teachers' feelings
toward them when pupils were grouped by socioeconomic status.
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Table 46
One-way Analysis of Variance for Pupils' Perceptions
of Teachers when Pupils Were Grouped by Socioeconomic Status

F-

Fdf

ss

1

4902.1199

4902.1199

Within groups

125

107214.2539

857.7140

Total

126

112116. 3700

Between groups

C.V.

prob.

5.715* 3.04

.0183

ratio

M.S.

*Significant at the .05 probability level

Summary

Data presented in this chapter analyzed hypotheses relative to differences which existed between teachers' perceptions of pupils and pupils' perceptions
of teachers' feelings toward them (Ho 1).

Specific hypotheses were analyzed

relative to differences which existed between teachers' perceptions of pupils when
pupils were grouped by certain characteristics, which included race, sex, number of
times taking a course, grade point average, student participation in a specific
academic program, having previously taken a class from the teacher, number of
times ref erred for disciplinary action, six-week average in the course, classification, or socioeconomic status (Ho 2 through Ho ).
11

Further, specific hypotheses

were analyzed relative to differences which existed between pupils' perceptions of
teachers' feelings when pupils were grouped by race, sex, number of times taking a
course, grade point average, student participation in a specific academic program,
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having previously taken a class from the teacher, number of times referred for
disciplinary action, six-week average in the course, classification, or socioeconomic status (Ho 12 through Ho 21 )~
The 1-test analyzed data relative to the differences which existed
between teachers' perceptions of pupils and pupils' perceptions of teachers' feelings
toward them (Ho 1) at the .05 probability level. Data in this test indicated there
was no significant difference between teachers' perceptions of pupils and pupils'
perceptions of teachers' feelings toward them; therefore, Ho 1 was supported.
Analysis of variance (ANOVA) I-test analyzed data relative to differences between teachers' perceptions of pupils when pupils were grouped by certain
pupil characteristics (Ho

2

through Ho 11 ) at the .05 probability level.

Data

indicated that there was no significant difference between teachers' perceptions of
pupils when pupils were grouped by race, sex, number of times taking a course,
grade point average, student participation in a specific academic program, having
previously taken a class from the teacher, six-week average in the course,
classification, and socioeconomic status. Therefore, these hypotheses were supported.

Data indicated that there appeared to be a significant difference in

teachers' perceptions of pupils when pupils were grouped by number of times
referred for disciplinary action. Therefore, this hypothesis was not supported.
Analysis of variance (ANOV A) F-test was used to analyze data relative
to differences between pupils' perceptions of teachers' feelings toward them when
pupils were grouped by certain pupil characteristics (Ho

12

through Ho

21

) at the .05

probability level. Data indicated that there was no significant difference between
pupils' perceptions of teachers' feelings toward them when pupils were grouped by
race, sex, number of times taking a course, grade point average, student
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participation in a specific academic prOffram, having previously taken a class from
the teacher, number of times referred for disciplinary action, and six-week
average in the course.

Therefore, these hypotheses (Ho

12

and Ho

19

) were

supported. Data indicated that there was a significant difference between pupils'
perceptions of teachers' feelings toward them when pupils were grouped by
classification and socioeconomic status.

Therefore, these hypotheses (Ho

20

and

Ho 21 ) were not supported. Sophomores perceived their teachers' feelings toward
them significantly more positive than did juniors.

Pupils from the lower socio-

economic group perceived their teachers' feelings toward them significantly more
positive than did pupils in the middle-high socioeconomic group.

Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Introduction

The problem of low academic performance among some pupils has led
researchers to focus on factors which contributed to the situation. Some factors
which have been determined to affect low academic performance included lack of
perceptual abilities, poor memory, and environment.

Another factor on which

researchers began to focus attention was teachers' and pupils' perceptions of each
other. Perceptions of teachers tended to affect pupils' self-concepts and classroom
behavior, including academic performance and discipline.
Chapter 5 presents a summary of this study, including a review of the
problem, purpose, related literature, and research design. Statistical procedures,
hypotheses, and findings will be discussed.

Design Summary

The purpose of this study was to determine if differences in teacher/
pupil perceptions of each other existed.

Specifically, the study sought to

determine:
1.

Can pupils accurately interpret their teachers' feelings toward

2.

Do teachers' perceptions of pupils differ when pupils are grouped by

them?

certain pupil characteristics, such as race, sex, number of times taking a course,
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grade point average, student participation in a specific academic program, having
previously taken a class from the teacher, number of times referred for disciplinary action, six-week average in the course, classification, or socioeconomic
status?
3.

Do pupils' perceptions of teachers' feelings toward them differ when

the pupils are grouped by certain pupil characteristics, such as race, sex, number of
times taking a course, grade point average, student participation in a specific
academic program, having previously taken a class from the teacher, number of
times referred for disciplinary action, six-week average in the course, classification, or socioeconomic status?
One general hypothesis was designed empirically to determine if pupils
could accurately interpret their teachers feelings.

Twenty subhypotheses were

developed to determine if teachers' and pupils' perceptions of each other differed
significantly when the pupils were grouped by the pupils' characteristics.
The study used two sample groups, teachers and pupils, from a large
secondary school in southeast Texas. Pupils were randomly selected from the class
rosters of teachers. The teacher group was selected as a result of their second
period pupils' participation in the study. One hundred twenty-seven pupils and 30
teachers participated.
Pupils were administered a Pre-Survey Information Survey form (to
obtain demographic information concerning each pupil) (Appendix A) and a modified version of the Davidson-Lang Index of Favorability (1965) (Appendix A). They
were given written and oral instructions to answer the question, "How does my
second-period teacher feel about me?" Teachers were administered a Pre-Survey
Information form (to obtain more information about their pupils) (Appendix A) and
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the identical modified version of the Davidson-Lang Index of Favorability (1965)
(Appendix A). Teachers were asked to rate classroom behaviors of their pupils who
had participated in the study.
Hypotheses were formulated to answer questions in this study and to
determine if significant differences in perceptions existed between teachers and
pupils. For the primary hypothesis (Ho 1), a !_-test for two sample mean scores was
used. To determine if significant differences in pupils' perceptions of teachers'
feelings toward pupils existed when the pupils were grouped by certain pupil
characteristics, the researcher used the one-way analysis of variance F-test
procedure and analyzed resulting data at the .05 level of probability. The final
hypothesis, which sought to determine if teachers' perceptions of pupils when the
pupils were grouped by certain characteristics, was tested using one-way analysis
of variance F-test procedure at the .05 probability level.

When significant

differences were found among pupil characteristics, which had three or more
categories, a post hoc Scheffe was used to identify characteristics which were
significantly different.
Numerous studies had suggested that the teachers' perceptions of pupils
were affected by the characteristics of pupils. Becker (1952) generally concluded
that teachers formed mental constructs of the "ideal" pupils and evaluated their
pupils on the basis of this construct. The "ideal" construct was characterized as
white and middle class. In addition to race, sex (Adams, 1978; Washington, 1981),
socioeconomic status (Rist, 1970), other pupil characteristics, such as dialect
(Demeis & Turner, 1978) and cognitive abilities (Kornblau, 1982; Parwat & Jarvis,
1980), appeared to impact on teachers' perceptions of pupils.
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Rosenthal and Jacobson (1968) concluded that teachers' perceptions were
important because these perceptions became the basis of their expectations of
pupils. Teachers' expectations, important to pupils' concepts of self and what can
be accomplished, can represent a self-fulfilling prophecy of academic success or
failure. Teachers' perceptions of pupils were determined a primary factor in pupils'
academic success.

Findings

The primary hypothesis sought to determine if there were a significant
difference between teachers' perceptions of pupils and pupils' perceptions of
teachers' feelings toward them. Relative to Question #1, data showed that there
was no significant difference between teachers' perceptions of pupils and pupils'
perceptions of teachers' feelings toward them at the .05 probability level. Thus, it
was concluded that pupils can accurately interpret teachers' feelings toward them.
This finding was generally supported by previous studies, including Rosenthal and
Jacobson (1968) and Meichenbaum et al.

(1969), who indicated that teachers

communicate expectations of pupils.
The secondary hypotheses (Ho 2 through Ho ) sought to determine if
11
teachers' perceptions of pupils were significantly different among themselves when
the pupils were grouped by certain pupil characteristics.

Characteristics which

were studied included race, sex, number of times taking a course, grade point
average, student participation in a specific academic program, having previously
taken a class from the teacher, six-week average in the course, classification, and
socioeconomic status. Relative to Question #2, data showed teachers' perceptions
of pupils were not significantly different among themselves when pupils were
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grouped by pupil characteristics of race, sex, number of times taking a course,
grade point average, student participation in a specific academic program, having
previously taken a class from the teacher, six-week average in the course,
classification, and socioeconomic status at the .05 probability level. Therefore, it
was concluded that teachers' perceptions of pupils were not significantly different
when pupils were grouped by those pupil characteristics.
Many previous studies indicated that teachers formed differing perceptions of pupils. Rist (1970), Adams (1978), and other studies had found such pupil
characteristics as race, socioeconomic status, and sex were primary factors which
affected teachers' perceptions of pupils. Rosenthal and Jacobson (1968) and others
concluded pupils' IQs and academic capabilities helped teachers form varying
perceptions of pupils. These and other studies failed to support findings from the
secondary hypotheses (Ho 2 through Ho 7 and Ho 9 through Ho 12 ).
Data related to Ho 8 showed teachers' perceptions of pupils were
significantly different at the .05 probability level when pupils were grouped by the
number of times pupils were referred for disciplinary action.

This finding was

questionable, however, because of the vast difference between the number of
pupils who had not been referred for disciplinary action (n = 79) and the number of
pupils who were referred for disciplinary action two times (n = 1).

The skewed

nature of these findings may be an indication that this variable should not have
been included in this study or that construction of the Pre-Information Questionnaire was unclear to teachers. The school in which this study was conducted had no
clearly written policy for referring pupils for disciplinary action.
Studies directly related to the effect of disciplinary problems on
teachers' perceptions of pupils were inadequate. Both supportive and nonsupportive
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studies were not found. This indicated a need for research in this area.
The secondary hypotheses Ho 12 through Ho 21 were developed to determine if there were a significant difference between pupils' perceptions of teachers'
feelings toward them when pupils were grouped by certain pupil characteristics,
which included race, sex, number of times taking a course, grade point average,
student participation in a specific academic program, having previously taken a
class from the teacher, six-week average in the course, classification, and
socioeconomic status. Relative to Question #3, data showed pupils' perceptions of
teachers' feelings were not significantly different at the .05 probability level when
pupils were grouped by race, sex, number of times taking a course, grade point
average, student participation in a specific academic program, and six-week
average in the course. These characteristics were reflected in secondary hypotheses Ho

12

through Ho 19 .

It was concluded that pupils' perceptions of teachers'

feelings were not significantly different when they were grouped by those pupil
characteristics.
Rist (1980), Adams (1978), Rosenthal and Jacobson (1969), and others
concluded that certain pupils characteristics, such as race, sex, socioeconomic
status and IQ, significantly affected teachers' perceptions of pupils.
assumed that pupils' perceptions were likewise affected.

It was

Data relative to

secondary hypotheses Ho 12 through No
failed to support an assumption that
19
pupils' perceptions of teachers' feelings varied when they were grouped by
previously specified characteristics.
Data related to Ho 20 and Ho 21 showed pupils' perceptions of teachers'
feelings toward them were significantly different at the .05 probability level when
pupils were grouped by classification and socioeconomic status.

Specifically, a
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post hoc Scheffe test showed a significant difference between perceptions of
sophomores and juniors. In fact, sophomore pupils' perceptions of teachers' feelings
were significantly more positive than were junior pupils' perceptions. In the study
by Davidson and Lang (1965), however, junior high school pupils showed steadily
declining perceptions of teachers as their classification advanced. In this study,
pupils' perceptions of teachers' feelings showed no such pattern.

There was an

improvement in sophomore pupils' perceptions of teachers' feelings when compared
to freshmen pupils' perceptions of teachers. There was a drastic decline in juniors'
perceptions of teachers when compared to sophomores.

Juniors' perceptions of

teachers' feelings were lower than all other groups in this category, including
seniors.
A comparison of the

X teachers' perceptions of pupils ('l'able 23) and X

pupils' perceptions of teachers' feelings toward them (Table 43) suggested a factor
which contributed differences which existed between sophomore and junior pupils'
perceptions of teachers' feelings. In fact, the rank order of X teachers' perceptions
of pupils and rank order of X pupils' perceptions of teachers' feelings was identical.
This provided evidence that teachers' perceptions of pupils were communicated to
pupils. Pupils accurately interpreted teachers' perceptions of them.
Data relative to pupils' perceptions of teachers' feelings toward them
when they were grouped by socioeconomic status indicated there was a significant
difference in pupils' perceptions of teachers' feelings at the .05 probability level.
Pupils from the low socioeconomic group had significantly more favorable perceptions of teachers' feelings than did their middle to high income peers.

Davidson

and Lang (1965) indicated that pupil perceptions of teachers' feelings were affected
by pupils' socioeconomic statuses. However, their data indicated that pupils of the
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higher income group showed more positive perceptions of teachers' feelings than
did their lower income peers.

Data in this study reflected more favorable

perceptions among lower income pupils.
A comparison of the X teachers' perceptions of pupils (Table 25) and X
pupils' perceptions of teachers' feelings toward them (Table 45) when pupils were
grouped by socioeconomic status showed that differences which existed between
low income pupils and pupils from middle-high income groups were affected by
teachers' perceptions of pupils.

Although there was no significant difference

between teachers' perceptions of teachers' feelings of pupils, the rank order of the

X perceptions of teachers' feelings were identical to X pupils' perceptions of
teachers feelings toward them.

Teachers' perceptions were communicated to

pupils. Pupils accurately interpreted these feelings.

Conclusions

The purpose of this study was to determine if secondary school pupils
could accurately interpret teachers' feelings, if teachers' perceptions of pupils
differed among themselves when pupils were grouped by certain pupil characteristics, and if pupils' perceptions of teachers' feelings differed among themselves
when they were grouped by certain characteristics.

Teachers communicate

perceptions of pupils through classroom behaviors (Richie & Richie, 1978). These
behaviors may be verbal or nonverbal. Because there was no significant difference
between teachers' perceptions of pupils and pupils' perceptions of teachers' feelings
toward them, it was concluded that secondary school pupils could accurately
interpret their teachers' feelings toward them.
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Data from this study indicated that there were no significant differences
in teachers' perceptions of pupils when pupils were grouped by certain characteristics, with one exception. Specifically, it was concluded that teachers' perceptions
of pupils did not differ when pupils were grouped by race, sex, number of times
taking a course, grade point average, student participation in a specific academic
program, having previously taken a class from the teacher, six-week average in the
course, classification, or socioeconomic status.

Data relative to differences in

teachers' perceptions of pupils when pupils were grouped by number of times they
were ref erred for disciplinary action showed there was a significant difference.
However, this finding was questionable in view of the skewed nature of the data.
Based on findings in this study, pupils' perceptions of teachers' feelings
toward them were not significantly different when pupils were grouped by race,
sex, number of times taking a course, grade point average, student participation in
a specific academic program, having previously taken a class from the teacher,
number of times ref erred for disciplinary action, and six-week average in the
course.

It was concluded that pupils' perceptions of teachers' feelings did not

differ among themselves when pupils were grouped by race, sex, number of times
taking a course, grade point average, student participation in a specific academic
program, having previously taken a class from the teacher, number of times
referred for disciplinary action, and six-week average in the course. The findings
did, however, indicate that pupils' perceptions of teachers' feelings toward them
were significantly different when pupils were grouped by classification and socioeconomic status. It was concluded that pupils' perceptions of teachers' feelings
were different between pupils of the lower income group and those of the middle to
high income group. Further, pupils' perceptions of teachers' feelings toward them
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were different when pupils were grouped by their classification. Pupils' classification and socioeconomic status affected their perceptions of teachers' feelings
toward them.

Recommendatiom
Recommendations Based on the Findings

Teachers played an important role in the development of their pupils.
Teachers' perceptions and subsequent expectations were communicated to pupils
through their behaviors.

Pupils' self-concepts and classroom behaviors, including

academic performance, were affected by teachers' perceptions of them.

Rogers

(1958) compared the relationship which teachers should have had with pupils to a
"helping" relationship. In such relationships, teachers were to "help" pupils develop
as successful, independent people.

For a "helping" relationship to exist within

classrooms, teachers should:
1.

Review their prejudices in relation to their perceptions of pupils.

2.

Alter negative perceptions and expectations pf pupils.

3.

Communicate positive perceptions and expectations of pupils.

Public and private school districts should accept responsibility for hiring
the most qualified teachers. Also, they must have accepted responsibility for the
behaviors of inservice teachers. School districts should:
1.

Assess the attitudes of their inservice teachers to determine the

nature of their attitudes toward pupils.
2.

Assess attitudes of new teachers prior to hiring them.

3.

Plan and implement staff development programs which instructed

teachers in communicating positive expectations in classrooms.
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Teacher training institutions should accept the responsibility for graduating the most qualified prospective teachers. These prospective teachers should
be prepared to establish positive relationships with all pupils.

Teacher training

programs in both predominantly black and white institutions should:
1.

Provide courses for prospective teachers, which analyze social and

economic factors that may affect teacher-pupil interaction and pupil behaviors in
the classroom.
2.

Provide practical experiences which expose prospective teachers to

diverse groups of pupils.
Information from the findings of this study should add to the body of
research.

Specifically, much of the data contradicted some previously accepted

conclusions concerning pupil characteristics which were believed to affect
teachers' perceptions of pupils. Previous studies, fragmented and involving three
pupil characteristics or less, indicated that such characterstics as race, sex,
socioeconomic status, and other pupil characteristics affected teachers' perceptions of pupils, causing teachers to perceive pupils differently.

Findings in this

study suggested teachers' perceptions of pupils may not be currently affected by
some of these pupil characteristics. Therefore, it is recommended that teachers'
perceptions of pupils be viewed as a multifaceted phenomenon which requires more
comprehensive review than was performed in the past.

Recommendations for Further Study

The finding of the primary hypothesis had supportive studies that were
widely accepted.

The findings of the secondary hypotheses conflicted with

numerous studies. However, several factors may have contributed to this conflict.
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Many of the studies were (1) limited in scope, analyzing no more than three
possible variables in each study and (2) used white groups or white and black
groups. Few studies, if any, were undertaken to:
1.

Determine any direct relationship between pupils' social behaviors

(discipline) and teacher-pupil perceptions.
2.

Determine relationships between pupil characteristics and teacher-

pupil perceptions of each other at the secondary level.
3.

Determine relationships between teacher-pupil perceptions of each

other as homogeneous groups.
Therefore, it is recommended that future research address these issues.
Because findings in this study dramatically conflicted with other studies, need for
replication was indicated. Recommended circumstances under which the replications should occur would include the study of:
1.

A homogeneous group of white teachers' perceptions of white pupils

using the pupils' characteristics at the secondary school level.
2.

A homogeneous group of white teachers' perceptions of black and

white pupils using the pupils' characteristics at the secondary school level.
3.

A heterogeneous group of teachers' perceptions of a heterogeneous

group of pupils at the secondary school level.
Studies relative to the relationship between pupils' characteristics and
their perceptions of teachers' feelings toward them were inadequate. The studies
which were published, including Davidson and Lang (1965), drew similar general
conclusions as did this study -- that classification and socioeconomic status were
important factors in determining pupils' perceptions of teachers.

However, this

study contradicted specific findings of the Davidson and Lang (1965) study. This
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study indicated that (1) the lower socioeconomic level was more favorably inclined
toward teachers' feelings and (2) secondary school pupils showed no steady decline
in their perceptions of teachers' feelings toward them.

This contradiction of

previous research indicated more research should deal with pupil characteristics
and their relationships to pupils' perceptions of teachers' feelings toward pupils at
the secondary level.

APPENDICES
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APPENDIX A
Instrument
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STUDENT INSTRUCTION SHEET

We are asking your cooperation in a study of the teachers in your school. Our
interest is to determine how you feel about the attitude of your teacher toward you
in your 2nd-period class. Please read the following example.
On the next page are pairs of words. In each pair, one is opposite to the other, and
there are five steps between the pairs of words as shown below:

Pleasant

A

B

most
of the
time

sometime

C
half
the
time

D

sometime

E
most
of the
time

Unpleasant

Consider the words "pleasant" and "unpleasant." Here is what you are supposed to
do.
If you think the teacher believes that you are pleasant most of the time, put a
checkmark' /r in the box marked A.
If you think the teacher believes that you are pleasant half the time and unpleasant
half the time, place a checkmark ' ✓ ' in the box marked C.
If you think the teacher believes that you are unpleasant most of the time, put a
checkmark ' ✓' in the box marked E.
Please be as honest as you can. Neither the administration nor the teachers will
have access to your answers.
Thank you,
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STUDENT PRE-SURVEY INFORMATION

Teacher#

---------

Directions. Please a check mark ( ✓) by the answer to each question which applies
to you.
1.

What is your ethnic group.
White
Black
Mexican-American
Other

2.

What is your sex?
Male
Female

3.

How many times have you taken this course?
First time
Second time
Third time

4.

What is your overall estimate of grade point average in your high school?
A-B

B-C
C-D
D-other
5.

Do you participate in any vocational classes?
Yes
No
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THACHER INSTRUCTION SHEET

We are asking your cooperation in a study of the student(s) in your room. Our
interest is to determine how you feel about the behaviors of your student(s) in your
2nd-period class. Please read the following example.
On the next page are pairs of words. In each pair, one is opposite to the other, and
there are five steps between the pairs of words as shown below:
A

most
of the
time
Pleasant

B

sometime

C
half
the
time

D

E

sometime

most
of the
time
Unpleasant

Consider the words "pleasant" and "unpleasant." Here is what you are supposed to
do.
If you believe the student is pleasant most of the time, put a checkmark ' ✓' in the
box marked A.
If you believe the student is pleasant half the time and unpleasant half the time,
place a checkmark' I' in the box marked C.
If you believe the student is unpleasant most of the time, place a checkmark ';, in
the box marked E.
Please be as honest as you can. Neither the administration nor the student(s) will
have access to your answers.
Thank you,
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TEACHER PRE-SURVEY INFORMATION

Student#

---------

Student name

---------

Directions. Please a check mark ( ✓) by the answer to each question which
applies to your pupil.
1.

Has this student taken this or any other course from you?
_yes
no

2.

How many times has the student been referred to the principal for disciplinary
actions in this class this year?
One time
Two times
Three times
Four times or more

3.

What is the student's grade in this course according to your last six-week's
report?
A

B
C

D
Other

4.

What is the student's grade level in school?
9th grade
10th grade
11th grade
12th grade

=
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A

most
of
time
Selfish
Obedient
Intelligent
Good
Sad
Slow
Clean
Strong
Cowardly
Honest
Calm
Unfair
Graceful
Kind
Unfriendly
Wise
Rude
Alert
Passive
Reliable
Nice
Unpopular
Curious
Daring
Childish
Attentive
Disorderly
Ungrateful
Respectful
Careless

B

C

D

sometime

half
the
time

sometime

E
most
of
time

Unselfish
Disobedient
Unintelligent
Bad
Happy
Fast
Dirty
Weak
Brave
Dishonest
Nervous
Fair
Awkward
Cruel
Friendly
Foolish
Polite
Lazy
Active
Unreliable
Awful
Popular
lndifferent
Afraid
Mature
Inattentive
Orderly
Grateful
Disrespectful
Careful

APPENDUC: B
Correspondence
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PEGGY A. M1TCHEL.t

7JJ7 Nightingale
·"1est Texas City, Texas 77591
(C.09} 93}-3979

July 2, l 9SL.

Mr. Ulysees Cross
Director of Secondary Education
NORTH FORE.ST JNOEPENDENT SCHOOL DISTRICT
P.O. Box 23278
Houston, Texas 77028
Dear Dr. Cross:
Re: The Differences Between Teachers' Percep!io!'ls
of Pur,ils and Pupils' Perceptions of Teachers'
Feelings Toward Them U' ithin an Urban School
As partial fulfillment for the degree of Ed.D., l am investiguing the diff eren-=es t>et-.a:ee n
teachers' and pupils' perceptions of each other and their effects on the learning process. 1
would like to include some of the pupils and teachers from N,:,rth Fore~~ Independent
School District in ,ny study.

I have enclosed some background information and subsequent justification for the
research. Please take a brief moment to glance through this material and call me with
any questions you might have. This research would involve only an hour of your students'
and teachers' time and would not cause a disruption in their daily activities.

I wiJJ call your office next week to see if there is a time we might meet to discuss this
research. Your attention to this matter is greatly appreciated.
Sincerely,

Peggy A. Mitchell

Enc.

slb
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PEGGY A. MITCHELL
7'17 Njghtingale
'l'est Texas City, Texas 77'91
(lf09) 93.S-3979

Dear Teacher:
Your school district has agreed to cooperate with the TSU Curriculum and lnstructjon
Department in de1erminjng if high school pupils can accurately interpret their teachers'
feelings toward them. ' 'e would like your participation.
To accomplish this task, a survey will be given to teachers and pupils (who have been
randomly selected). All information will be held strictly confidential. No individual
results will be made available to either the administration or the public.
Information derived from the survey may be used to plan a program to improve the
instructional process in your school district.

While your cooperation is important, completion of the survey is voluntary. The survey
wiJJ in no way harm any participant or teacher.
The forms may be placed in the enclosed envelope and returned to your building principal.
Thank you in advance.
Sincerely,

§}.t,rnti JJf&t.Lr
Peggy A. Mjtchell

alb
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PEGGY A. MITCHELL
7, 17 Nightingale
West Texas City, Texas 77.591
(lf09) 9)}-3979

Dear Parents:
In a continuing effort to provide quality education for the pupils of North Forest
Independent School District, the administration has agreed to conduct a study in
cooperation with Texas Southern Universjty's Department of Curriculum and Instruction.
We would appreciate your child's participation.
The Study

The study seeks to determine if high school pupils are able to accurately interpret their
teachers' feelings toward them. To accomplish this task, a survey will be given to both
teachers and pupils, whose names have been randomly selected.
Information from the study will assist the district in planning programs to improve the
instructional process of the school.
Student Participation
Completing the survey is completely voluntary and confidential. No individual results can
be made public or reported to any school personnel.

Your Approval is Required
Please sign the permission form attached and have your child return the form to his
second period teacher.

Authentication
The survey has been reviewed by the research committee at Texas Southern University
and will not harm the participants in any way. Information about the study may be
obtained by calling Ms. Peggy Mitchell, (409) 93.5-3979. Information about the survey may
be obtained by calling Or. Sumpter Brooks, Chairperson, Curriculum and Instruction,
Texas Southern University, (713) '27-7011.

Thank You
We thank you in advance for allowing your child to participate in this study. We, as well
as you, want to improve the quality of education in our schools.
Sincerely,

Enc.
alb
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